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FOREWORD

The dynamic landscape of today's labour market demands continuous transformation of knowledge and
skills. As | present this National Policy on Continuous Professional Development for TVET Trainers,
I recognize the rapidly evolving pedagogical and technological advancements in the TVET sub-sector,
which call for equipping TVET trainees with relevant attitudes, skills, and competencies. To this end,
the importance of continuous professional development (CPD) for TVET trainers cannot be overstated.

The significance of a competent workforce extends beyond national borders. In an era of globalization,
the cross-border movement of jobs is a reality we must embrace. We, therefore,(must ensure our
workforce remains globally competitive by prioritizing CPD for our TVET Traimers.<This boosts our
national economy and positions our TVET graduates and workforce as sought-after professionals
internationally. Moreover, the focus on development aligns with our goal of-ereating a sustainable and
inclusive economy. As we prepare our workforce for the future, we must ensure that all individuals
have access to quality education and training regardless of their background. This commitment to
inclusivity is crucial for cultivating a diverse and dynamic workforce that'drives innovation and growth.

As the Cabinet Secretary, I confirm the ministry’s commitment to’ supporting and strengthening
initiatives and programmes aimed at enhancing the professional competencies of TVET trainers, as a
strategic measure to develop a skilled, competitive, andfuturesready workforce. These initiatives focus
on integrating emerging training methodologies and innovative technologies into TVET trainer
development, ensuring that TVET trainers are well-equipped to meet the challenges of 21st-century
education and industry needs. Enhancing the.capacities of TVET trainers creates a ripple effect in
producing highly skilled graduates who meet the demands of the evolving job market.

Quality, relevance, accessibility, inclusivity are core tenets of this policy. TVET trainers can access
CPD opportunities by leveraging diverse delivery modes, especially digital platforms. The government
is committed to providing the neceSsary institutional support and incentives to implement CPD
programmes for TVET trainersweffectively.

In conclusion, | reaffirm that the government is dedicated to investing in Continuous Professional
Development and related programmes for TVET trainers to ensure that trainers are well-equipped to
deliver quality training, thereby contributing to the production of a competent workforce aligned with
national developmentipriorities and labour market demands.

JUETUS MIGOS OGAMBA, EBS
CABINET SECRETARY
MINISTRY OF EDUCATION



PREFACE

The National Policy on Continuous Professional Development (CPD) for TVET Trainers provides a
comprehensive and structured framework to guide the professional growth of Technical and VVocational
Education and Training (TVET) trainers in Kenya. The Policy is informed by the need to enhance the
quality, relevance, and effectiveness of training delivered in TVET institutions, and to ensure it remains
responsive to the dynamic demands of the labour market.

At the heart of this policy is the recognition that CPD is a critical component in the TVET., ecosystem
and that continuous upskilling and reskilling of TVET trainers is essential for delivering industry-
aligned, competency-based education and training. CPD enables trainers to stay currént'with evolving
pedagogical practices, technological innovations, and sector-specific industry trends. This ensures that
learners are equipped with the skills and competencies necessary for gainful employment and national
development.

This Policy responds to existing gaps in the provision of CPD by establishing.a structured, harmonized
system for planning, implementation, monitoring, and recognitionsef CRD of TVET trainers. It
enhances mechanisms for ensuring that all TVET trainers have equitable‘access to quality professional
development opportunities. It promotes a culture of lifelong learning, ensuring that trainers continually
enhance their skills and knowledge in order to respondf effectively to the needs of trainees and
employers.

The Policy is intended for use by all stakeholders including, training institutions, trainers, regulatory
bodies, industry partners, and development actoersuinvolved in the design, delivery, and oversight of
CPD programmes.

The development of this Policy was“led by the State Department for Technical and Vocational
Education and Training, in close_collaboration with a broad range of stakeholders from across the
public, private, and development sectors. We express our sincere gratitude to all those who contributed
their expertise, time, and insights during the consultative processes and validation forums. These
include, but are not limited to;.Government Ministries, Departments, and Agencies, Federation of
Kenya Employers, Kenya Private Sector Alliance, Trainers and administrative staff from public and
private TVET institutiens:

Special appreciation is extended to our development partners -United Nations Educational, Scientific
and Cultural Organization (UNESCO), International Labour Organization (ILO), and German
Technical=Cogperation (GIZ); for their invaluable financial and technical support throughout the
development process.

The implementation of this Policy marks a significant milestone in professionalizing the trainers in
TVET=sector. It reaffirms our collective commitment to equipping TVET trainers with the
competencies required to deliver high-quality, industry-responsive training. Together, let us build a
robust and sustainable CPD system that supports national development and empowers our trainers to
reach new heights of excellence.

Dr. Esther Thaara Muoria, PhD, CBS
PRINCIPAL SECRETARY
STATE DEPARTMENT FOR TECHNICAL VOCATIONAL EDUCATION AND TRAININ
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CBET Competency-Based Education and Training

CDACC Curriculum Development, Assessment and Certification Council
COG Council of Governors

CPD Continuous Professional Development

EBK Engineers Board of Kenya

ILO International Labour Organization

KNQA Kenya National Qualification Authority

KNQF Kenya National Qualification Framework

KSTVET Kenya School of TVET

KVB Kenya Veterinary Board

MoE Ministry of Education

NCK Nursing Councilof Kenya

NITA National Industrial Training Authority

NP Natignal Polytechnic

RPL Recognition of Prior Learning

SDTVET. State Department for Technical, Vocational Education and Training
TTI Technical Training Institute

TVET Technical, Vocational Education and Training

TVETA Technical and Vocational Education and Training Authority

UNESCO United Nations Educational, Scientific and Cultural Organization




OPERATIONAL DEFINITION OF KEY TERMS / GLOSSARY

Accreditation refers to the procedure by which institutions offering CPD for TVET trainers are
formally recognized as having met the requirements as set out by TVETA

Cabinet Secretary refers to the Cabinet Secretary for the time being responsible for matters relating
to technical vocational education and training.

Competence means the knowledge, skills and attitudes applied and mastered in a specific.context.

Continuous Professional Development refers to the systematic, and intentional’ pracessthrough
which expert workers acquire, enhance, and maintain, update, their knowledge, skills; competencies,
and attitudes necessary to effectively perform their roles, adapt to changes, and advance in their
professional careers.

CPD Provider refers to an institution or entity that is accredited or/registered by a recognized and
relevant sector regulator to deliver Continuing Professional Development programmes for TVET
trainers.

CPD point refers to a standardized unit of measure assigned to,a specific Continuous Professional
Development activity, used to quantify participation in appraved CPD activities.

Credit refers to a unit of measurement that quantifies the educational value or workload associated
with a specific amount of learning successfully completed.

Disadvantaged groups refer to persons with disabilities, migrants, women, refugees and the less
privileged.

Dual professionalism refers to the double”professional orientation of TVET trainers encompassing
pedagogical and trade/sector-gpecific technical competencies.

Formal learning refers to teaching and learning activities and experiences organized around defined
content areas, topics, and resources, the objectives of which are assessed in various ways, including
examinations and multiple types of assignments, laboratory sessions, and other practical activities.

Industry refersito the labour market comprising employers, workers' unions, professional bodies,
associations‘and federations.

Informal learning refers to learning from daily social activities related to education, work, and
socializing.

Knowledge Management refers to a systematic process of capturing, organizing, storing, sharing, and
effectively applying knowledge to improve efficiency, innovation, and decision-making to achieve an
organizations’ objectives.

Labour market information refers to any information concerning the size and composition of the
labour market or any part of it, its functions, problems, opportunities, and the employment-related
intentions or aspirations of those who are part of it.



Labour market information system refers to systems, mechanisms or processes for gathering,
organizing, providing and analyzing information about the state of the labour market, occupations and
jobs, including key changes taking place within the employment, jobs and occupations.

Learning programme refers to a purposeful and formally structured set of learning activities and
experiences that collectively lead to a targeted qualification.

Lifelong learning means learning that takes place in all contexts of life.

License means the formal authorization or a permit given by a recognized authority tevan individual or
institution to legally operate or practice within a regulated profession or sector.

Ministry refers to the Ministry in charge of education.

Non-formal refers to any organized and systematic learning activity condueted outside the framework
of the formal education system to provide selected types of learningte subgroups in the population.

Occupation refers to what a person (habitually) is engaged in tofearn a living: a job, a business, a
profession, or an activity.

Occupational labour mobility refers to the movement of labour from one type of productive activity
to another. It is the ability of workers to switch carger fieldsto find gainful employment or meet labour
needs.

Partial qualification/Micro-Credential refers to a certificate showing the unit(s) of competency a
candidate has attained toward attainings@ nationally recognized qualification.

Portable skills mean skills that can besintroduced in a different socio-cultural or technical environment
or used in other occupations.

Prior learning means knowledge or skills acquired in earlier study and work or through experience.

Professional body refers to a membership organization of regulated experts or practitioners in an
occupational field and may include the role of members of an association or society.

Professional, designation refers to a title or status conferred by a professional body to recognize a
person’s expertise’and right to practice in an occupational field using a certain rank.

Qualification refers to knowledge, skills, competencies and attitudes (prescribed standards) that form
a particular KNQF level.

Reasonable accommodation refers to any modification or adjustment to a job or the work environment
that will enable an applicant or employee with a disability to participate in the application process or
to perform essential job functions.

Reciprocal recognition refers to the mutual acknowledgement and acceptance of CPD programmes
and points across two or more CPD providers in various competencies, countries or regions.



Recognition of Prior Learning refers to the process used to identify, assess and certify a candidate’s
competences regardless of when, where and how they were acquired against prescribed standards or
learning outcomes

Regulation refers to rules, standards and oversight mechanisms established to control and guide CPD
to ensure quality, relevance, consistency compliance

Re-skilling refers to learning new skills in response to changes in job market or workplace needs:

Skill refers to the ability to carry out a manual or mental activity acquired through learning and practice.
It is the knowledge, competence and experience needed to perform a specific task.or job.

Skill needs anticipation refers to any forward-looking diagnostics of skill_needs expeécted on future
labour markets.

Skills development refers to the practical proficiencies, competencies, and abilities an individual
acquires through formal or informal training.

Skills mismatch refers to skill gaps and imbalances such/as over-education, under-education, over-
qualification, under-qualification, over-skilling, skills “shortages, skills surpluses and skills
obsolescence.

TVET trainer refers to a person with pedagogical; professional skills and experience who facilitates
the acquisition of knowledge, skills and attitude in,an-educational and training institution.

Upskilling refers to refining or adding new skills to keep them relevant to the same job or to do it
better.

Work-based learning refers to all forms of learning in a real work environment.



EXECUTIVE SUMMARY

Technical and Vocational Education and Training (TVET) plays a central role in Kenya’s human
capital development by equipping the workforce with the technical skills, industry competencies, and
innovative capabilities required to drive national development, in alignment with Kenya Vision 2030.
At the heart of this transformation are TVET trainers, whose professional competence, pedagogical
expertise, and industry-relevant knowledge significantly determine the quality, relevance, and labour
market responsiveness of TVET delivery.

The current state of Continuous Professional Development (CPD) for TVET trainers is‘characterized
by fragmentation, limited coordination, and unequal access, weak institutional support, insufficient
funding mechanisms, and low levels of recognition. Moreover, CPD is not adequately.integrated into
key human resource management systems as a criterion for licensing and career progression. These
systemic challenges have undermined efforts to build a competent, adaptableyand futdre-ready TVET
training workforce.

This CPD Policy Framework seeks to establish a coherent, inclusive, and centrally coordinated
approach to the design, delivery, regulation, and monitoring of CPD agross the TVET sector. The
overarching goal is to ensure that all trainers have access te=continuous, relevant, and high-quality
professional development opportunities that support their evolving roles and responsibilities.
This policy is anchored on the following key objectives:
i.  To establish a centrally coordinated and harmonized CPD framework for TVET trainers;

ii.  Toenhance equitable access and participation in CPD across all regions and institutions;

iii.  To improve the quality assurance and relevance of CPD provision;

iv.  To establish and maintain a national database for CPD programmes and providers;

v.  To foster institutional capacity, strategic partnerships, and stakeholder collaboration in CPD

provision.
vi.  To develop sustainable mechanisms for resource CPD mobilization; and
vii.  To promote the alignment.of CPD with current and emerging labour market needs.

To realize these objectives,the policy outlines targeted strategies across seven thematic areas namely:
Governance and management; Access and equity; Quality and relevance; ICT integration and data
management; Knowledge'management; Regulation and licensing; and Funding and sustainability.

Strategic actions understhese themes include: the development of national CPD standards and
guidelines; strengthening institutional capacity and support structures; promoting flexible, digital, and
blended €PDydelivery models; integrating CPD into human resource and performance management
systems; and establishing multi-sectoral partnerships with industry, academia, and professional
associations and establishment of funding mechanisms for CPD. The policy also emphasizes the
importange of innovation, research, and knowledge-sharing among TVET trainers to foster a culture of
continuous improvement and learning.

The implementation of this framework will be undertaken through a multi-stakeholder approach
involving government agencies, regulatory bodies, TVET institutions, employers, industry
representatives, professional bodies, and development partners.

A robust monitoring and evaluation framework will be put in place to guide implementation, track
progress, ensure quality, and promote transparency and accountability across the sector.



Ultimately, the CPD Policy Framework aims to professionalize the TVET training workforce,
institutionalize lifelong learning, and enhance the quality and responsiveness of the TVET system.

By strengthening CPD provision, Kenya will be better positioned to build a dynamic, competitive, and
future-ready workforce capable of meeting the demands of an evolving economy.



CHAPTER ONE
INTRODUCTION

1.0 Overview

This chapter outlines the background information, policy issues, rationale, goal and objectives, scope and
structure of the policy document.

1.1 Background

Technical and Vocational Education and Training (TVET) is a central pillar of sustainable and viable
economic development globally. It contributes to achieving the Sustainable /Development Goals
(SDGs) and thus promotes an economically, socially and ecologically sustainable lifestyle.
Specifically, TVET plays a key role in achieving SDGs 4, 5 and 8, which=target quality education,
gender and equality, decent work and economic growth, respectively, for sustainable development.
This enables equal access for all by the 2030 Agenda’s guiding prinCiple ‘of ‘leave no one behind’.
Similarly, UNESCO,2016 recommends that TVET trainers must_hawvesthe competencies required to
make TVET responsive to the economic, social, cultural @nd .environmental contexts of the
communities and societies they serve and contribute to the transformation and expansion of TVET.

Africa is poised for enormous social, political and economie development. Africa Agenda 2063 and
the Continental Strategy of TVET emphasize continuous training and skills acquisition through formal,
non-formal or informal dimensions. They also highlight the need for alignment of demand and supply
of skills. Similarly, the East African Community Vision 2050 recognizes the importance of a well-
educated, skilled, enlightened and healthy/human resource to facilitate regional development. It
envisages the establishment of a harmonized educational system with mutual recognition of the
qualifications, standardized curriculasand examination thresholds. It also emphasizes the need to
improve access to quality education; develop competencies for emerging needs, and establish centers
of excellence, research and technological development. Thus, the availability of quality TVET trainers
calls for capacity building, retraining,and continuous learning-

The Kenya Vision 2030@ims to transform Kenya into a newly industrializing, middle-income country,
providing a high quality of life to all its citizens by 2030 in a clean and secure environment. TVET is
responsible for equippingithe people with skills to propel the country to a medium-industrialized nation
by 2030. The overall'ebjective of TVET is to produce a critical mass of well-trained human resources
to implement development programmes and projects. Further, in the Sessional Paper No. 1 of 2019,
the goverament also counts on TVET to build skills that meet the needs of the modern workplace and
enable&elf-employment.

1.1.1 CPD for TVET trainers

According to the International Financial Cooperation (IFC), by 2030, over 230 million jobs in Sub-
Saharan Africa will require new labour market skills. Kenya’s investment in TVET in recent years has
been tremendous, yet the sector still struggles to meet the rising skills needs of the formal and informal
labour markets. To ensure that the TVET sector in Kenya can effectively respond to the current and
evolving demands of the world of work, it is essential that TVET trainers continuously enhance their
professional knowledge, pedagogical skills, and technical competencies through Continuing
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Professional Development. As facilitators of practical and industry-relevant training, TVET trainers
must keep pace with emerging technologies, sector-specific innovations, changing occupational
standards, and shifts in labour market expectations. CPD enables trainers to remain competent,
adaptive, and responsive, thereby strengthening the overall quality, relevance, and employability
outcomes of TVET graduates.

CPD is the process by which TVET trainers acquire, maintain, update, broaden, and deepen their
competencies throughout their training career. It involves learning activities, including workshops,
seminars, mentorship, self-study, and industry exposure, and is essential for ensuring”professional
competence, quality service delivery, and lifelong learning. It is essential to enable T\VET trainers to
adapt to advancements in knowledge, skills, and attitudes, ensuring they practice effectively and within
established standards. It enables TVET trainers to adopt appropriate instructional Strategiesiand address
trainees’ varying needs, thereby improving the quality of education and training while keeping pace
with global trends and innovations.

1.1.2 Dual professionalism of TVET trainers

TVET trainers have a dual professional orientation encompassing‘training and trade/sector-specific
technical competencies critical in the CPD discourse. A TVET trainerds a practitioner in a trade/sector-
specific technical area with pedagogical training to impart competencies to TVET trainees in the trade.
Therefore, this dual professionalism distinguishes TVET, trainers from trainers in general education.
TVET trainers' competencies are multifaceted, apd“evolving with time. CPD is needed for TVET
trainers to adapt quickly to changing training needs. Further, due to its dual nature, a TVET trainer is
expected to undertake CPD in both the trade/secter-specific technical area and pedagogy. The double
professional orientation of TVET trainers .- requiring both technical expertise and pedagogical
competence creates unique CPD needssEffective<CPD for TVET trainers must therefore address both
dimensions to ensure they remain current with industry practices while also adopting innovative and
effective teaching methodologies.

1.2 Policy issues

The dynamic nature of pedagegical and didactical competencies required by a TVET trainer demands
that the trainers are” continuously reskilled and upskilled for effective training delivery. Empirical
evidence demonstrates that trainer qualifications, CPD, and pedagogical skills collectively explain
nearly 60 pereent of ‘thie variation in training effectiveness (Wambugu, 2021). In addition, rapid
technological advancements, globalization, climate change, and demographic shifts, are reshaping
Kenya’s'labougmarket demands and necessitate the development of adaptable, forward-looking skills
among trainers (ILO & OECD, 2018; Kenya Economic Report, 2025). The rapid changes in the labour
market necessitate continuous updating of relevant competencies in TVET trainers in their respective
trade/sector-specific technical areas.

Efforts have been made towards the provision of CPD for TVET trainers. However, the recognition of
CPD for TVET trainers has been uncoordinated, fragmented, inconsistent and inaccessible (Njenga,
2023). As a result, TVET trainers have inadequate skills, experience and exposure to current industry
practices and modern technology. The budget for the TVET subsector is inadequate to support
comprehensive CPD, further, there is no budget line provision for CPD activities. This financial gap
severely limits the scope, frequency, and quality of professional development opportunities available
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to trainers. The National Education Sector Strategic Plan (NESSP 2023-2027) identifies critical gaps
in structures for pre-service and in-service professional development of trainers, particularly in aligning
training with national and industry skills priorities.

1.2.1 Governance and management

Governance of CPD for TVET trainers has no clear harmonized structure hence the CPD is currently
overseen by multiple institutions, sectors ministries, TVETA, KSTVET, professional bodies, and
private training providers, professional bodies among others. The absence of harmonized andsuniform
structures for governing and managing CPD has resulted in fragmented and disjointed implementation,
duplication of efforts, and inconsistent standards. Furthermore, workplace training management.faces
challenges due to competing institutional priorities and low employer involvementyin in-Service
training. The existence of multiple professional bodies with varying CPD evaluation requirements
complicates coordination and increases the cost of managing CPD

Absence of a regulatory framework to guide accreditation, monitoring, and recognition of CPD
activities undermines accountability and standardization. For example; policy and legal provisions in
the TVET Act No. 29 of 2013 (TVET Act CAP 210A) and related regulations provide only general
mandates for trainer development but do not offer clear guidelings ormeehanisms for the coordination,
quality assurance, or mutual recognition of CPD activities and providers. This gap has resulted in a
lack of clarity regarding roles and responsibilities of various players'in CPD and weak enforcement,
and limited oversight of CPD initiatives and outcomes. Strengthening governance of CPD is critical to
ensure that CPD contributes meaningfully to national development priorities and education sector
reforms.

1.2.2 Access and equity

Ensuring equitable access to CPD for T VET trainers is a constitutional imperative under Article 43,
which guarantees the right to education. Equitable CPD access is also critical to achieving the
objectives outlined in the National Education Sector Strategic Plan (NESSP) 2023-2027, Kenya Vision
2030, and the Fourth Medium_Term Plan (MTP V). Despite this, access to CPD remains highly
inequitable, with significant disparities across counties and regions. In addition, government-sponsored
CPD programmes are limited.

Barriers to equitablée access include high costs of CPD, and limited availability of flexible CPD delivery
models such as online,or modular training. Weak linkages between industry and training and academia
further restrict ‘opportunities for workplace-based learning, which is essential for practical skills
enhancement., Trainers from under-represented groups including persons with disabilities, minorities,
and disadvantaged socio-economic backgrounds face additional challenges due to limited accessibility
to EPD“opportunities. Moreover, poor communication and dissemination of CPD information
contribute to low awareness and uptake among trainers. These challenges undermine the broader goals
of inelusive skills development, national productivity, and social equity.

1.2.3 Quality and relevance

The quality and relevance of CPD programmes for TVET trainers in Kenya are highly variable. Most
CPD initiatives are organized on an ad hoc basis, with limited consultation with trainers and insufficient
involvement of industry stakeholders. Additionally, there is a lack of clear delineation of CPD
activities, and absence of established national standards, quality assurance guidelines for CPD
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provision. This absence of standardization makes it difficult to monitor, evaluate, and harmonize CPD
points across institutions and professional bodies, resulting in inconsistent outcomes and limited
recognition of CPD achievements.

In addition, many CPD programmes are not informed by comprehensive training needs assessments
for current labour market trends, leading to a persistent mismatch between trainer competencies and
trainer workplace requirements. Furthermore, there is limited integration of CPD into performance
management systems, and enforcement of CPD obligations for trainers remains weak. Without robust
mechanisms for quality assurance, certification, and harmonization, the professional development of
TVET trainers remains ineffective and unsustainable. Research has consistently highlighted these.gaps.
Vocational teachers in Kenya have been described as lacking the practical and technicahcompetencies
required to teach effectively (Akala & Changilwa, 2018; Sifuna, 2020). These conditions have resulted
in many TVET trainers lacking adequate professional competencies and expressing a strong need for
ongoing CPD (Njenga, 2022).

1.2.4 ICT Integration and data management

Integration of Information and Communication Technology (ICT) 13 essential for expanding access to
CPD, enhancing flexibility, and modernizing instructional practiees among TVET trainers in Kenya.
Digital technologies such as e-learning platforms, virtual simulations, and blended learning offer
immense potential to make CPD more accessible, scalable, and responsive to trainer’s needs. However,
the delivery of CPD through ICT faces significant challenges including, uneven distribution of ICT
infrastructure, unreliable electricity, and poor internet connectivity, especially in rural and marginalized
areas thus limiting the effective use of digital tools./Additionally, many TVET trainers have low digital
literacy and face difficulties adopting emerging teehnologies, including artificial intelligence (Al) and
e-assessment systems. These challenges constrain trainers’ ability to engage fully with modern CPD
modalities.

Moreover, the existing TVET Management Information System (TVET-MIS) operates largely in
isolation, lacking integration avith national education and labour market data systems. Much of the
available TVET data is scattered-aeross ministries and agencies, leading to bureaucratic bottlenecks
and making it difficultfor stakeholders to access reliable, up-to-date information for planning and
decision-making. This fragmentation limits data sharing, coordination, and the use of real-time
information for evidence-based CPD planning, monitoring, and decision-making. Strengthening ICT
capacity and developing/ntegrated, secure data management systems are therefore critical to enable
adaptive, inclusive, and data-driven CPD programming.

1.2%" Knowledge management

Kenya’sVision 2030 aspires to transform the nation into a knowledge-based economy, yet knowledge
generation, transfer, and preservation within the TVET sector remain limited. There is a notable
scarcity of research on the effectiveness and outcomes of CPD for TVET trainers, resulting in an
unclear understanding of how trainers improve competencies and what professional development
approaches are most impactful. This gap is compounded by weak mechanisms for knowledge sharing,
innovation diffusion, and institutional memory across TVET institutions.



The TVET sector is also faced with limited research culture, a shortage of qualified researchers, and
poor management of intellectual property rights. The absence of a central knowledge repository or hub
further hinders evidence-based policy formulation, monitoring, and evaluation.

Limited uptake of research findings, lack of communities of practice, and poor preservation of best
practices impede continuous improvement in CPD design and delivery. As highlighted in recent
sectoral reports, strengthening knowledge management through investment in research, collaborative
platforms, and open-access CPD resources is critical for informed policymaking and the development
of responsive professional development frameworks.

1.2.6 Regulation and licensing

Regulation of CPD is critical to ensuring quality, and relevance of CPD initiatives and programs. The
TVET Act CAP 210A mandates accreditation of training providers but dogs,not provide for specific
standards for CPD providers. The TVET Regulations (2015) require tfainers to be registered and
licensed for three years, however there are no requirements or guidelings mandating CPD as a condition
for maintaining or renewal of certification or sanctions for non-compliance. Industry-based CPD,
including informal sector training, lacks framework or structured mechanism for its recognition and
regulation. Additionally, CPD for TVET trainers is not adequately integrated or recognized within
human resource management systems as a key criterion for/career progression.

1.2.7 Funding

Inadequate and inconsistent funding for CPD_significantly undermines the professional growth of
TVET trainers in Kenya. Most TVET institdtionsy both at national and county levels, lack dedicated
budget lines for CPD.

Government funding for TVET is_gprovided through a combination of exchequer allocations,
Appropriation-in-Aid (A-in-A), and support from development partners. Additional funding is
available through development partners and private sector initiatives, however, these funds are often
insufficient. . Moreover, theregs a lack of coordination in mobilizing resources from social partners for
CPD.

1.3 Rationaleforthe poticy

Quality education and training depend on the competence and professionalism of TVET trainers
amongst other factors. The absence of a policy framework to guide CPD for TVET trainers has resulted
in fragmented and disjointed implementation thus hindering effectiveness of CPD. To address the
emerging challenges in CPD, it is imperative to establish a robust policy framework for CPD for
trainers. The key component of CPD is to support trainers in keeping up to date with pedagogical,
andragogical, trade/sector-specific technical areas and labour market needs. Therefore, a national CPD
policy is needed to guide effective implementation of CPD for TVET trainers. The policy will establish
a structured framework for continuous skills upgrading and pedagogical development of TVET
trainers, ensuring alignment with evolving industry demands, including technological advancements
and green economy priorities. The policy will enhance equity and quality in CPD across both public
and private institutions, institutionalize CPD for professional recognition, advancement and ultimately
enhance the overall performance and credibility of Kenya’s TVET system.



1.4 Vision and mission

Vision
An inclusive and equitable quality education and training and research.

Mission
To provide, promote and coordinate quality education, training and research; and enhance integration
of Science, Technology and Innovation into national production systems for sustainable development.

1.5 Policy goal

To enhance professional competence of TVET trainers by ensuring that trainers regularly'update their
knowledge skills and attitudes in line with emerging industry trends, technological~advances and
pedagogical practices.

1.6 Policy objectives
The policy objectives include to:

i.  Establish centrally coordinated and harmonized framework for coordination, regulation and
recognition of CPD for TVET trainers
ii.  Enhance equitable access to CPD opportunities especially for trainers in marginalized and
underserved regions.
iii.  Enhance quality assurance and relevance of CPD provision
iv.  Establish and maintain a database of CPDyprowvision
v.  Strengthen institutional capacity, partnerships and collaborations with relevant stakeholders in
CPD provision
vi.  Establish mechanisms for sustainable resource mobilization for CPD provision
vii.  Promote quality, relevance'and responsiveness of TVET delivery, by strengthening the
capacity of TVET trainers.

1.7 Expected outeomes

i.  Structured, coordinated and harmonized CPD
ii.  Equitable aceess and participation in CPD programmes
iii.  Enhaneed Quality and relevance in CPD provision
iv.  Comprehensive real-time database on CPD provision
v. dncreased.synergy and linkage amongst relevant key stakeholders in CPD provision
vi. _ Reliable and diversified resources for CPD provision
vii.  Relevant and responsive CPD provision

1.8 Guiding principles
The principles guiding the development, implementation and interpretation of the CPD policy include:
I.  Access - this policy is designed to ensure that all trainers, regardless of their training needs or

background have access to CPD opportunities and resources.
ii.  Inclusivity - this policy is designed to ensure that all practices of CPD for TVET trainers

6



recognize and value the diversity of trainers and that there is equity in opportunities and
embrace and support the diverse needs, backgrounds, identities, and abilities of all trainers.
iii.  Relevance - this policy is designed to ensure that CPD provision addresses the needs of trainers,
trainees and labour market ensuring responsiveness to emerging needs.
iv.  Quality - this policy is designed to ensure that provision of CPD meets established standards
and lead to meaningful improvements in training practices and trainee outcomes.
v.  Lifelong learning - this policy views CPD as a continuous process throughout a trainer’s career
and flexibility in professional growth.
vi.  Professionalism - this policy is designed to ensure that all trainers and CPD providers/uphold
ethical standards, accountability and a strong commitment to the training profession.
vii.  Innovation - this policy is designed to support the integration of new ideas,steehnologies and
pedagogical approaches into CPD to enhance continuous improvement.
viii.  Adaptability - this policy is designed to ensure that the provision of‘CPD enables TVET
trainers to respond effectively to changing contexts, challenges and demands.
ix. Partnership and collaboration -this policy is based on the premise that joint efforts among
stakeholders in CPD for TVET are necessary for effective andsuccessful delivery.
X.  Sustainability- this policy is designed to ensure CPD provision is sustainable for long-term
efficiency and effectiveness.

1.7  Scope of the policy

This policy applies to TVET trainers, CPD providers; regulators, employers of TVET trainers, TVET
institutions and other stakeholders.

1.8 Structure of the policy document

This policy document is organized as follows: it opens with preliminary pages comprising the
Foreword, Preface, Acknowledgment, Table of Contents, List of Acronyms and Abbreviations,
Operational Definitions of Terms/ Glossary, and an Executive Summary. Chapter One covers the
Background Information, Policy Issues, Rationale, Policy Goals and Objectives, Scope of the Policy,
and the Structure of the Document:

Chapter Two presents asSituational Analysis. Chapter Three articulates the Policy Statements and
Strategies, categorized under seven thematic areas: (I) Governance and Management, (ii) Access and
Equity, (iii) Qualitysand Relevance, (iv) ICT Integration and Data Management, (v) Knowledge
Management; (Vi), Regulation and Licensing, and (vii) Funding.

Chapter Four outlines the Implementation Matrix, detailing coordination mechanisms, annual targets,
expectedvoutputs, budgets, and the roles and responsibilities essential for executing the planned
activitiesy Chapter Five contains the Monitoring and Evaluation Matrix, which includes elements of
Poliey._Monitoring, Evaluation, Reporting, and Learning, as well as a section on the Policy Review
Interval.



CHAPTER TWO
SITUATIONAL ANALYSIS

2.0 Overview

This chapter provides a comprehensive overview of the global, regional, and national status and
trends in CPD provision for TVET trainers. It includes an in-depth review of the policy, legalyand
regulatory frameworks governing CPD, highlighting key institutional and policy gaps. The chapter
also describes the critical issues related to CPD provision that the National Policy on CRD aims,to
address. Finally, it outlines the process that guided the formulation of the policy.

2.1  Status, patterns and trends in CPD provision

The Government of Kenya recognizes TVET as a critical pillar in achieving the*objectives of Vision
2030, which aims at sustainable development and self-reliance through*theyproduction of a skilled
workforce to serve all economic sectors. In 2012, the Taskforce omithe'Realignment of Education and
Training to the Constitution of Kenya (2010) recommended a reviewof the minimum qualifications
for TVET trainers and mandated industrial attachmentsas “compulsory. The Taskforce further
emphasized the need for both pre-service and in-servige training of TVET trainers to enhance the
competencies.

The TVET Act CAP 210A established an institutional framework to promote access, quality, equity,
and relevance within the TVET sector. Notwithstanding this progress, the professional competencies
of TVET trainers and their continuous learning remain inadequately addressed. A significant number
of trainers have not sufficiently engaged in"€PD, mainly due to various factors that include weak
coordination of CPD, inadequate .comprehensive CPD frameworks and insufficient funding
mechanisms, limited CPD opportunities,sand lack of a structured recognition framework for CPD.
These gaps highlight the urgent needsto streamline the provision of CPD to enhance coordination and
ensure consistency, quality andwequitable access to CPD for TVET trainers.

The dual professional orientation of TVET trainers encompassing both pedagogical and trade/sector-
specific technical competenciessnecessitates that the effectiveness and uptake of CPD programmes be
closely aligned with theirsrelevance to the evolving needs of TVET trainees and labour market
demands. ThereforepCPD initiatives must be guided by clear standards and supported by robust quality
assurance, monitoring,"and evaluation frameworks to ensure CPD addresses the needs of the trainer,
the trainees and the labour market.

The Government of Kenya recognizes the critical role of continuous professional development in
enhancingithe competencies and performance of public service personnel, including TVET trainers. In
line, with this, the Public Service Commission Act, 2017, under Section 56(d), provides for the
mandatory conduct of Training Needs Assessments (TNA) and projections by authorized officers. The
Act further underscores the Commission’s responsibility to promote a structured and systematic
approach to training, learning, and CPD across the public service. These provisions serve as a
foundation for strengthening professional development frameworks within the TVET sector to ensure
the delivery of quality, demand-driven training services. In addition, The Human Resources Manual
for Public Service, 2016 provides that the government will continually develop its employees’
professional knowledge and skills. In line with this, the Government has initiated several support
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structures to enhance the professional development of TVET trainers, the initiatives include
collaboration with various governments to offer scholarships to eligible trainers to enhance their studies
and technical skills; provision of sponsorship, study leave to eligible trainers to undertake retraining in
accredited tertiary training institutions. Other initiatives include expansion of the mandate of the
KSTVET to offer CPD programmes for trainers, investments in provision of modern facilities in
various tertiary institutions to support CPD delivery and adoption of policies that support
skills/competency development such as CPD the National Policy on Linking Industry to Education,
Training and Research, the National Skills Development Policy. Additionally, the Presidential
Working Party on Education Reforms recommends the systematic retooling of TVET trainers 4o align
with emerging sector needs.

Within the Ministry of Education, various tertiary and higher learning institutions play'a role in
delivering CPD, they include universities, Kenya School of Government, Kenya Education
Management institute, Institute, KSTVET amongst others. KSTVET is legally mandated to train, and
upskills TVET practitioners who include TVET trainers, and is recognized asia Centre of Excellence
for building the capacity of TVET trainers. It does this through short professionaldevelopment courses
and industrial linkages. KSTVET offers CPD courses that are recommended by its academic board and
approved by its Governing council. Industrial attachment, a key component/of trainer development, is
required to be undertaken every three years in line with TVETAyguidelines. As the mandated
implementer of CPD for TVET trainers, KSTVET’s role is gentral to.these CPD activities.

In Kenya, the practice of CPD is well established acrossaarious sectors. Numerous professional bodies,
workers’ associations, and unions provide CPD in their réspective sector-specific areas. They include
the Kenya Medical Pharmacists and Dentists Union (KMPDU), Kenya Veterinary Board (KVB),
Kenya Institute of Supplies Management (KISM), Nursing Council of Kenya (NCK), Engineers Board
of Kenya (EBK), Kenya Engineering Technglogy Registration Board (KETRB), Institute of Certified
Public Accountants of Kenya (ICPAK), Kenya Nutritionists and Dieticians Institute (KNDI), and
Hydrologists Registration Board (HRB), among others.

A review of international approaches to CPD for TVET trainers reveals diverse strategies, policies, and
initiatives aimed at improving, the guality, relevance, and inclusivity of TVET.

Globally, in-service TVETstraining courses vary widely in duration and content. Some countries, such
as Finland and China, have established quality standards and made CPD mandatory for TVET trainers.
China demonstratessparticularly strong policy support, with frameworks promoting teaching and
learning reforms and comprehensive professional standards. The Ministry of Education in China
regularly issues plansyand guidelines to steer TVET teacher development. The CPD curriculum in
China emphasizes, digital competency, including awareness of technological advancements, attitudes
toward LGT, adoption, relevant skills application and social responsibility.

Regarding the length of CPD programmes, several countries including Austria, Denmark, Finland,
Germany, and China prescribe a set number of in-service training days tied to career progression and
professional development. The United Kingdom offers flexible course structures with shorter durations
and variable start dates. In terms of delivery, high-income countries such as France, Hungary, Italy,
and Ireland benefit from dedicated institutes that support vocational research and in-service teacher
training, similar to Kenya’s KSTVET. UNESCO has played a significant role worldwide by providing
policies, research, and models for integrating technology in TVET.

Governance of in-service teacher training typically falls under Ministries of Education or national
TVET centres. In China, institutional leadership drives teacher professional development through a
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top-down approach with clear goals and external expertise involvement. Financing CPD remains a
challenge due to the diverse nature of TVET training. Public funding often does not differentiate
between general education and TVET, and formal financing mechanisms include public-private
partnerships, employer levies, and private-sector contributions. Employer payroll levies are a major
funding source in dual training systems, such as in Australia, where a percentage of salary packages is
allocated to continuous training, particularly for tertiary TVET staff in remote areas. Australian
Technical and Further Education (TAFE) institutions dedicate two weeks annually to staff professional
development, although contract staff may not receive full benefits.

In Brazil, the National Industrial Training Service ((SENAI) (SENAI) provides an gxample of a
successful public-private partnership. SENAI is managed by employers who play a central role,in

In Tanzania, the Trainers’ Professional Board is responsible for providing CPD gtraining to registered
trainers. The Board does not renew a practicing license if a trainer fails to meet specific requirements,
including payment of the application fee, completion of CPD training withinithe license'validity period,
and submission of a certificate of registration. Any individual or institution wishing to provide CPD
training must ensure that the content aligns with the ethical, practical, and professional standards
expected of registered trainers. The Board regulates CPD programmes,as it deems necessary and may
approve or recognize activities conducted by accredited providers. It also,oversees the development of
CPD modules, manuals, training materials, and associated_fees.“CPD training may be delivered in
written or oral form, either by the Board or an accredited provider. Upon completion of the training, a
certificate of attendance must be issued to the registeredutrainer, indicating the level of training
received.

In Ghana, CPD for technical trainers is governed by the National Teaching Council (NTC) under the
Pre-Tertiary Teacher Professional Development and‘Management (PTPDM) Policy (2012). The NTC's
Framework for Continuous Professional Development (2020) introduced a point-based system,
mandating pre-tertiary teachers, including technical trainers, to participate in CPD activities. These
activities encompass workshops, seminars, and online courses, with accredited providers offering
programs that contribute to thesrequired»CPD points. However, challenges persist, such as the
inconsistent quality of CPD programmes, limited capacity of providers and concerns about the practical
impact of CPD on teaching, practices. Additionally, the evaluation mechanisms to assess the
effectiveness of CPD activities in enhancing trainers' competencies remain underdeveloped.

In South Africa, CPD+fer technical trainers, particularly in engineering, is regulated by the Engineering
Council of South Africa (ECSA) under the Engineering Profession Act. Professionals are required to
earn a minimum of 25,CPD credits over a five-year cycle, with at least 3 credits earned annually. CPD
activities arg’organized into three categories, developmental activities such as workshops and seminars,
work-based, activities including professional practice and mentoring, and individual activities like
membership in professional associations. These categories are designed to ensure that professionals
remain current in their knowledge and skills throughout their careers.

ECSA oversees the validation and verification of CPD activities through recognized Voluntary
Associations and accredited institutions, which are responsible for ensuring the quality and relevance
of CPD offerings. Professionals are expected to log their CPD activities annually through the ECSA
portal, with compliance monitored via periodic audits. The structured nature of this system supports
lifelong learning and competence among technical professionals, ensuring that trainers not only keep
pace with industry advancements but also uphold the standards of the engineering profession in South
Africa.
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In Kenya, Public Service Commission Act 2017 Section 56 (d) provides that the PSC commits to
promoting an environment of structured and systematic training, learning and CPD of public servants
to enable them to deliver quality services to its citizens. Additionally, the PSC Regulation 2020
provides that the Commission partners with professional bodies to ensure compliance with standards
for each profession and recognize registration and annual subscription of public officers as members
of professional bodies. The Human Resources Manual for Public Service, 2016 provides that the
government will continually develop its employees’ professional knowledge and skills, and encourage
them to join relevant professional bodies. In addition, it provides that a public officer who is aimember
of a professional body shall observe the ethical and professional requirements of that body. However,
TVET trainers do not have a dedicated professional body to facilitate compliance with(set standards
and ensure self-regulation. Making CPD a requirement for license renewal andwlinking it to
performance appraisal and career progression could enhance accountability and-encourage ongoing
professional growth.

Across professional bodies, CPD activities are typically categorized intosformal and informal types,
with CPD point allocations based on the nature and duration of activitiesaStrtuctured learning events
such as courses, seminars, workshops, and research presentations aredormally:recognized and awarded
CPD points. Informal activities, including self-directed study, conference participation, and industry
events, are also acknowledged but with limited point values. Most bodies specify annual minimum and
maximum CPD points required for licensing or membershipsenewak, The KVB, for example, mandates
a minimum of 20 CPD points annually, but allows for waivers under special circumstances such as
further education, special duties.

Some professional bodies also recognize long-term_formal study with substantial CPD point
allocations. The KVB allocates 100 CPD points.for,formal courses longer than nine months. The EBK
caps annual points for structured activities at 30, while the Nursing Council allocates 5 points under
Category | for educational activities lasting at least one semester with 15 contact hours per week. It
There is lack of clarity, no approved guidelines on how CPD points are or will be awarded to TVET
trainers who engage in CPD. Thig’scenario highlights the need to develop guidelines to harmonize
CPD point award systems across @different bodies for TVET trainers engaged in diverse disciplines. To
ensure consistency, CPD should, be clearly defined as skills-focused, practice-based learning, separate
from academic qualifications.

Several professional boedies=allow reciprocal recognition of CPD points earned through other
organizations. ICRAK, foruinstance, awards 20 CPD units for its own or other accountancy-related
courses, and 10 for ngn-accountancy-related courses delivered by competent bodies. KVB allows CPD
point transfersfrom other bodies, but mandates that at least 50 per cent of points in any given year must
be from veterinary-specific activities. EBK requires its members to provide proof of membership in
other bodies when presenting cross-recognized CPD points. This reciprocal approach is critical for
TVET trainers, given the dual nature of their role as both educators and technical experts.

Another distinction in CPD frameworks is the variation in point allocation between activity participants
and Tfaeilitators in seminars and conferences. Facilitators generally receive more CPD points than
attendees.

It is important to acknowledge that not all trade/sector-specific technical areas in Kenya have
established professional or regulatory bodies. Others may have such bodies but lack operational CPD
systems.
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TVET trainers often engage in formal, informal, and non-formal co-curricular activities that contribute
to their professional growth, but there is currently no structured mechanism for recognition or awarding
CPD points for these types of engagements.

In the context of rapidly changing education, training and labour market landscape several emerging
priorities are shaping how CPD for TVET trainer should be designed and delivered. Kenya has made
notable efforts to integrate emerging priorities for CPD of TVET trainers in digital skills and
technology integration, CBET approaches, curriculum design delivery assessment and standards use,
industry exposure/attachment for trainers’, green skills and environmental sustainability, bluelecenomy
into CPD for TVET trainers. Through reforms led by the SDTVET and its agenciesparticularly,
KSTVET capacity-building initiatives with support of partners such as GIZ and UNESCO-UNEVOC,
and targeted workshops, new knowledge and competencies are gradually being embedded‘into CPD
programmes. However, these CPD initiatives face several challenges including weakiindustry linkages,
inadequate access to modern technology especially in rural areas and low adaptation toschange among
some trainers.

2.2 Policy, legal and institutional frameworks on CPD provision

The National Policy on CPD for TVET trainers is firmly anchered‘n the provisions of existing policy,
legal, and regulatory frameworks, as well as international and regional commitments and treaties aimed
at ensuring the provision of quality education and training. This policy is designed to align seamlessly
with the current policy, legal, and institutional frameworks governing education and training.
Furthermore, it is dedicated to addressing the persistent gaps-and challenges that continue to hinder the
full realization of these frameworks, despite the broad range of supportive documents and initiatives
already in place. By identifying and responding to, these challenges, the policy seeks to enhance the
effectiveness and inclusivity of CPD for TVET trainers, ensuring that it meets the evolving needs of
trainers, trainees and industry. Table Lshighlights policy, legal and institutional frameworks relevant to
CPD provision.

Table 1: Policy, legal and institutional frameworks on CPD provision

No.

Instrument Provisions

1.| The Sustainable Goals4 and 8 align with UNESCQ's 2022-2029 TVET Strategy, promoting global
Development Goals,, [“education and economic sustainability. SDG 4 aims for inclusive and equitable
quality education, covering all educational levels and skills for sustainable
development. CPD for trainers is vital for achieving SDG 4, as it enhances teaching
skills, keeps trainers updated with trends, and improves learning experiences for

trainees.

market skills.
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SDG 8 aims for sustained, inclusive, and sustainable economic growth, full and
productive employment, and decent work for all. CPD for trainers is crucial for SDG
8 as it improves workforce quality. Well-trained trainers can better equip individuals
with skills needed for the labour market, fostering economic growth and job
creation. By enhancing teaching methodologies and adapting to educational
changes, CPD contributes to a skilled workforce. Improved education quality (SDG
4) supports economic growth (SDG 8) by preparing individuals with relevant job




.| The UNESCO

Strategy for TVET
2022-2029
‘Transforming
TVET for
Successful and Just
Transitions’

Emphasizes TVET's role in recovery, resilience, reimagining education, and
sustainable development. Articles 35, 36, 37, and 38 of the strategy call on member
states, including Kenya, to develop policies ensuring high-quality TVET staff, such
as trainers, instructors, and managers. The strategy also references the 1966 Status
of Trainers and the 1997 Status of Higher-Education Teaching Personnel, which
advocate for professional preparation and ongoing education for TVET staff.

.| The ILO Human

Resources
Convention, 1975
(Article No. 142)

It highlights the importance of vocational guidance and training in human resources
development. Kenya ratified it in 1979, and it requires memberistates to create
coordinated policies and programmes for vocational guidance and training that align
with employment needs and promote lifelong learning and skill development. The
convention aims to improve employability and adapt veeational training systems to
changing labour market demands.

.| The ILO

Recommendation
208 on Quality
Apprenticeships

It sets guidelines to enhance apprenticeship standards and accessibility globally. It
aims to prevent exploitation, discrimination, and harassment of apprentices while
ensuring decent work and effective remedies.".The recommendation promotes
lifelong learning, skill development, produetivity, resilience, and employability. It
aligns with SDG 4 (Quality Education) and SDG 8 (Decent Work and Economic
Growth) by encouraging member states‘to support quality apprenticeships through
laws and policies and fostering social dialogue.

.| Africa Union

Agenda 2063 ‘The
Africa We Want’

To support CPD for TVET Trainers, key indicative strategies include reviewing the
TVET curriculum and learningienvironments to ensure they are gender-responsive
and aligned with Agenda 2063, establishing high-quality TVET centres across
Africa, and promoting national TVET systems that are aligned with labour market
demands and global economic trends.

.| The Continental

Education Strategy
for Africa (CESA)
2016-25

It is a cornerstone ‘in shaping policies to foster prosperity and peace across Africa.
Under Strategic Objective 1 on revitalizing the teaching profession to ensure quality
and relevancevat all levels, the strategy emphasizes recruiting, training, and
deploying.qualified trainers and promoting trainer CPD.

.| The African

Continental
Qualifications
Framework (ACQF)

It lays down the foundation for harmonized education policies, driving towards a
unifiedand standardized approach to qualifications. By doing so, the ACQF aims
to enhance educational quality, facilitate mobility, and promote recognition of
qualifications within and across African countries. For TVET trainers, the
framework provides essential guidance for ensuring quality and consistency in
vocational education and training.

.| The Constitution of

Kenya-2010

Articles 55(a), 55(b), and 55(c) emphasize the need to link education with the labour
market by fostering entrepreneurial skills, public-private partnerships, and the
development of a middle-income country with lifelong learning. This requires
addressing quality, service delivery, curriculum relevance, and trainer development,
particularly in technology and entrepreneurship.

Article 6(2) of the Constitution of Kenya 2010 creates two levels of government—
the national and the county government. Articles 185(2), 186(1), and the Fourth
Schedule allocate responsibility for the planning and development of VTCs
(Vocational Technical Colleges) to county governments, while the National
Government retains responsibilities for policy, standards, and curriculum
development.
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9.| The Vision 2030 It aims to transform the country into a newly industrializing, middle-income nation
with a high quality of life. It aligns with the Constitution of Kenya 2010 by
emphasizing sustainable development, equity, and social justice, fostering
economic growth, environmental stewardship, and social inclusion, and creating a
balanced and resilient socio-economic ecosystem.
10| Public Service Provides for the mandatory conduct of Training Needs Assessments (TNA) and
Commission Act, projections by authorized officers. The Act further underscores the Commission’s
2017 responsibility to promote a structured and systematic approach to training, learning,
and CPD across the public service.
11| The Human Provides that the government will continually develop its employees?sprofessional
Resources Manual knowledge and skills
for Public Service,
2016
12| The Policy It envisions a curriculum that develops knowledge, skills,and lifelong learning to
Framework for meet human capital needs, aligning with the Canstitution of 2010 and Vision 2030.
Education and It emphasizes trainer development, subjectymastery, pedagogical skills, and quality
Training: Reforming | assurance in TVET to produce skilled humansresources.
Education and
Training in Kenya
2012
13| The Sessional Paper | It provides a policy framewark for reforming TVET to align with Vision 2030. It

No. 1 0f2019 on ‘A
Policy Framework
on Reforming
Education, Training
for Sustainable
Development’

emphasizes curriculum development, infrastructure improvement and technology
integration to create a Skilled workforce. Key strategies include ensuring TVET
programmes remain. relevant to national and global trends, mainstreaming
Competency-Based Edugation and Training (CBET), developing trainers' capacity
in ICT integration and promoting entrepreneurship in TVET programmes.

14

The TVET Act No.
29 of 2013 (TVET
Act CAP 210A)

It establishes institutions for coordinating and promoting TVET, including lifelong
educationinnovativeness, and the inclusion of marginalized groups. Part VI,
Section 32(2) highlights the need for ongoing professional development and
complementary education. This emphasizes the importance of continuous
improvement in teaching and skills for TVET trainers to support lifelong learning
for their trainees.

It'establishes several key institutions to enhance TVET in Kenya. These include the
TVET Curriculum Development, Assessment and Certification Council (CDACC),
the Kenya National Qualifications Authority (KNQA), the TVET Fund, and the
Technical and Vocational Education and Training Authority (TVETA). Part 11 of
the Act assigns TVETA the responsibility to accredit trainers and ensure the quality
of training. Additionally, Section 7(l) tasks TVETA with advising on developing
Schemes of Service for trainers and creating standards and guidelines for training
and assessment, which are crucial for the CPD of TVET trainers.

15

TVET 2015
subsidiary
regulations

Part IV of the TVET Act and the TVET 2015 subsidiary regulations mandate that
anyone wishing to become a trainer in a TVET institution must apply to the TVET
Authority (TVETA) for a trainer's license. The applicant must possess the
qualifications to implement CBET curricula. Once licensed, TVET trainers must
periodically renew their licenses by providing evidence of CPD as stipulated by
TVETA.

14




16

KNQF Act CAP 214

The Act established the Kenya National Qualifications Authority (KNQA) and the
Kenya National Qualifications Framework (KNQF), which is responsible for
coordinating and harmonizing the various levels and types of education and training
so as to ensure that qualifications are comparable and meet national and
international standards. Emphasises harmonisation and classification of
competencies and qualifications by level and type. Defining volume of learning,
minimum entry to different qualification levels, entry and exit points and provides
progression pathways to facilitate attainment of lifelong learning.

KNQF focuses on the recognition of all competencies and qualifications,as enablers
of mobility and attainment of lifelong learning.

17

The Trainers
Qualification
Framework
Requirements and
Guidelines (TQF)
(2019)

Developed by TVETA, it categorizes professionals involvedin CBET training into
Technical Instructors, Technical Trainers, Programme=Deyvelopers, and Training
Managers. The Framework specifies the tasks, qualifications, and specialized
professional programmes required for each category to gaink€ompetence. It includes
four levels: Level | for Technical Instructors<Level Il for Trainers, Level Il for
Senior Trainers/Developers, and Level 1V for*Principal Trainers/Managers. In
addition to technical and professional qualifications, TVETA has established
requirements for those managing FVET. institutions, focusing on leadership,
management, and governance to epsureinstitutions effectively develop a competent
workforce.

18

The
Intergovernmental
Relations Act (2012)

It established the Inter-Governmental Relations Technical Committee (IGTRC) to
facilitate consultation and Cooperation between national and county governments.
Section 12 of the Act outlines the'core functions of the IGTRC and establishes the
Council of Governors (CoG), which includes all 47 county governors. This Council
promotes consultation;, coordination, and cooperation among the county
governments on shared interests, including TVET, as they employ trainers in VTCs
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Executive Order No.
1 of 2023

It establishes, legal provisions for operating and managing TVET institutions in
Kenya. It outlines roles, responsibilities, and operational guidelines to ensure
compliance’with national standards and regulatory requirements. The order aims to
enhance the quality and efficiency of TVET delivery by providing clear legal
guidelines,on governance, curriculum development, and institutional accreditation.
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The Kenya School
of TVET Legal
Order No. 123 of
2022

Derived from the TVET Act CAP 210A, KSTVET is established under Article 4
with provisions for regional campuses, which will be crucial for decentralizing the
implementation of CPD. Article 5 outlines functions relevant to CPD, such as
collaboration with institutions and industry, multi-level post-training programmes,
and certification up to undergraduate levels. Article 8 describes the Academic
Council’s role in approving programmes and maintaining staff quality for effective
TVET trainer education and in-service training. Article 20(2)(e) includes annual
funding estimates for teaching, research, and outreach activities, which can
encompass CPD.

21

ICTin Education
and Training Policy
2021

It provides strategies for data management in the TVET sector, emphasizing the
importance of incorporating ICT for effective education and training management.
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The National Skills
Development Policy
(2023)

The policy fosters sustainable socio-economic growth by developing a skilled,
employable, and competitive workforce. It calls for the government to ensure
sufficient, capable trainers by developing a national capacity development strategy,
providing in-service training institutions, facilitating workplace learning, promoting
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industry involvement, creating an incentive for motivation, and establishing
professional organizations for trainers. It aligns with national and continental
agendas, such as the African Union's Agenda 2063, focusing on skills development
in manufacturing, technology, and service sectors. The policy emphasizes
partnerships between government, industry, and training institutions to ensure skills
meet labour market needs.

23

The Model Gender
Mainstreaming
Policy for the
Technical and
Vocational
Education and
Training Sector
(with elements of
Inclusion) of 2024

It aims to create a gender-responsive and inclusive TVET sector by developing,
aligning, adopting, and implementing institutional-level gender mainstreaming and
inclusion policies. In its Sections 1.2, 1.6, 2.6.2 (specifically on. CRD) and Chapter
3 on policy statements, it calls for TVET institutions, their management, trainers,
curricula, learning materials, classrooms, and the general institutional environment
to deliberately challenge gender stereotypes and internalized norms, providing a
good basis for gender-inclusive CPD training processes too; Creation of linkages
for trainers and trainees to opportunities forscontinuous training on gender
mainstreaming and inclusion.
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The National
Recognition of Prior
Learning (RPL)
Policy Framework
of 2024

It provides a mechanism for recognizingsand accrediting skills and knowledge
gained outside formal education systems. Itallows, individuals to have informal and
non-formal learning evaluated and certified, supporting their integration into formal
education and the labour market. The RPL jpolicy is critical for lifelong learning,
social inclusion, and improving employability by valuing all forms of learning.
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Report of the
Presidential
Working Party on
Education Reform
(PWPER) (2023)

It is informed by the Presidential Working Party on Education Reform (PWPER)
Report (2023), addresses challenges in Kenya's education sector, focusing on
TVET. It recommends censolidating all TVET training under TVETA, recognizing
the strain on KSTVET te provide in-service training, and enhancing TVET trainer
training on CBET “eurricula to align with industry needs. Specifically, it proposes
establishing®@a TVET Trainer Service Council and developing a framework for
capacitybuilding and industrial attachment for trainers in partnership with industry.
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The Industrial
Training Act (1968,
revised 2012)

The Act provides for collecting, administering and utilizing training levies paid by
emplayersito improve industry skill development in the country. In Section 7B.d it
provides for industrial attachment of ‘a lecturer or instructor in a training institution
registered under the Industrial Training Act’.
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National Policy on
Linking Industry. to
Education, Training
and Research(2024)

The policy aims to promote and strengthen linkages between industry and
education, training and research to drive a knowledge-based and globally
competitive economy. Particularly for the TVET industry research linkages on the
effective implementation of the CBET curriculum, work-based learning, skill
migration, productivity and knowledge-sharing network linkages.
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Dual TVET policy
(2025)

221

Insights from the global, regional and national frameworks

The review of the policy, legal and institutional frameworks reveals a robust environment that
effectively addresses various aspects of CPD trainers, aimed at ensuring sustainable and responsive
quality education and training. Key highlights include:
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. Global frameworks
Global frameworks emphasize the importance of CPD for TVET trainers, recognizing it as vital for
enhancing the quality and relevance of TVET for increased employability and adaptability to evolving
labour market demands by TVET graduates. The frameworks advocate for the development and
implementation of policies that ensure a high-quality TVET workforce and promote lifelong learning.
However, implementing these frameworks at the national level often encounters various challenges,
particularly regarding coordination and resource allocation.

ii. Continental frameworks
African regional frameworks highlight CPD as essential for promoting quality and relevance in®'TVET
to ensure alignment with labour market demands and global economic trends. The frameworks also
focus on revitalizing the training profession while ensuring the quality and relevance”of training.
Nevertheless, the implementation of regional frameworks at the national.level encounter various
challenges, particularly regarding coordination and resource allocation.

iii. National frameworks

In Kenyan context, the existing National frameworks that include the Constitution of Kenya, Public
Service Commission Act, 2017, The Sessional Paper No. 1.0f"2019 on ‘A Policy Framework on
Reforming Education, Training for Sustainable Development’, TVET Act CAP 210A, TVET 2015
subsidiary regulations, The Trainers Qualification Framework Requirements and Guidelines (TQF)
(2019), Dual TVET Policy, The National Skills Development Policy, National Policy linking Industry
with Education, Training and Research, underscore the importance of aligning education with labour
market needs through lifelong learning, traingrdevelopment, and the integration of technology. These
frameworks support CPD for TVET trainers, requiring subject matter expertise, pedagogical
competence, and ICT proficiency. However, implementation is hindered by the absence of a dedicated
policy framework for the professiopal development of TVET trainers and the lack of a professional
body for TVET trainers for self-regulation.

2.2.2 Policy and institutignal@aps

The double professional “erientation of TVET trainers requiring both technical expertise and
pedagogical competence creates unique CPD needs. Effective CPD for TVET trainers must therefore
address both dimensions'to ensure they remain current with industry practices while also adopting
innovative 4and effective teaching methodologies. While the policy, legal, and institutional
frameworks support CPD for TVET trainers, significant gaps remain: there is a lack of a targeted
nationahCPD policy specifically addressing the provision and governance of CPD of TVET trainers.
Additionally, the absence of a professional body/association for the self-regulation of TVET trainers
impedes | continuous improvement in mastery of trade/sector-specific technical competencies,
pedagogical skills, ICT competence, and periodic license renewal based on CPD.

2.3 CPD issues and constraints

2.3.1 Governance and management
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Effective governance, management and implementation of CPD for TVET trainers requires a
coordinated, well-structured system guided by policy, empowered institutions and active stakeholder
involvement. The current CPD landscape for TVET trainers is marked by weak coordination,
inadequate uneven stakeholder participation and conflicting standards leading to various issues and
constraints.

Issues and constraints
i.  Absence of a clear national TVET trainers’ CPD policy and legal framework and structures to

guide implementation of CPD for TVET trainers

ii. Fragmented and disjointed CPD implementation.

iii.  Inadequate funding for CPD implementation

iv.  Inequitable distribution of CPD opportunities

v.  Inadequate involvement of employers and other stakeholders in supporting and implementation
CPD

vi.  Absence of a reciprocal recognition framework to harmonize CPD awards from various
providers.

2.3.2 Access and equity:

Equitable access and inclusivity in CPD is key to enhancing prafessional competences of all TVET
trainers for effective delivery of quality and relevant TWET\to all trainees across the country. Access
to CPD for TVET trainers in Kenya remains limited due to various factors that include funding
constraints, geographic and infrastructural barriersfweak industry linkages, particularly disadvantaging
trainers in rural, marginalized and underrepresented groups like trainers with disabilities.

Issues and constraints
i.  Limited funding and insuffiCient sponsorship opportunities by employers to support CPD

ii.  Unaffordability of structured/fermal CPD

iii.  Geographical barriersdor trainers from rural areas

iv.  Limited time for trainersito participate in CPD

v.  Weak industry engagement in CPD resulting in fewer opportunities for industry attachment
for trainers

vi.  Poor accessibility and provision of reasonable accommodation for trainers with disabilities
to access CPD

vii.  Limited support of TVET trainers from underrepresented groups in marginalized and hard-
tocreach areas to undertake CPD
viii. __Inequitable distribution of CPD opportunities

ix"  Limited availability of online or flexible CPD delivery mechanisms
x. “ Insufficient incentives to promote the uptake of CPD
xi. ¢ Insufficient incentives for industry and TVET trainers to jointly engage in CPD

2.3.3 Quality and relevance
Quiality and relevance of CPD for TVET trainers is critical for enhancing training delivery, aligning
TVET with industry needs, and improving trainee outcomes. The quality and relevance of CPD for

TVET trainers is determined by various factors that include alignment training with industry needs,
alignment with CBET approach, standardization, recognition, accreditation and certification of CPD
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programmes for TVET trainers. There exist various issues that hinder implementation of CPD thus
affecting the quality, relevance and effectiveness of CPD for TVET trainers in Kenya.

Issues and constraints
I.  Lack of a standardized CPD system for TVET trainers
ii.  Inadequate quality assurance standards and guidelines for CPD.
iii.  Inadequate integration of CPD in human resource career progression system for the TVET
trainer and other professional bodies.
Iv.  Limited involvement of industry in CPD for TVET trainers
v.  Poor alignment of the CPD with national occupational standards and TVET curriculum

2.3.4 ICT integration and data management

Effective integration of ICT in CPD is essential for expanding access, dmproving’flexibility and
modernizing training practices among TVET trainers and for enhancing quality and relevance of
TVET. However, the existing ICT infrastructural gaps, limited digital’ competencies and fragmented
data systems continue to hinder effective implementation of CPBR _for TVET trainers and data
management in CPD implementation.

Issues and constraints
I.  Unequal and limited distribution of digital infrastructure
ii.  Low digital literacy challenges among TVET trainers
iii.  Rapid evolution of digital technologies
iv.  Low adoption and acquisition and use of digital skills
v.  Limited integration of data management systems across TVET
vi.  Inadequate integration of TVET-MISwith other data systems
vii.  Limited capacity for real-time data analysis, sharing and decision-making

2.36 Knowledge management

Knowledge management helps “individuals and organizations in strategic planning and policy
implementation, it helps imprave decision making, supports CPD, strengthens collaboration and
improve service deliverysWeak-systems and institutional mechanisms for knowledge management in
TVET subsector hindersieffective decision making and planning to support CPD in TVET.

Issues and constraints

i. AWeak ingtitutional mechanisms for knowledge management
Il Limited funding for research and innovation for TVET trainers
iil.  Limited paths for the uptake of innovations.
Iv.%,_Low integration of research findings in TVET
v.  Low research culture
vi.  Inadequate management of intellectual property rights
vii.  Shortage of qualified researchers in TVET
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2.3.6 Regulation and licensing

Regulation and licensing are both essential components of governance in CPD. Regulations set the
framework for CPD, regulations define what counts, as CPD, who can offer it and how it is evaluated.
Licensing ensures that only qualified and compliant trainers or institutions are allowed to operate. Both
regulation and licensing are key to ensuring quality and relevance in CPD for TVET trainers. However,
various existing issues, gaps and constraints have resulted in inadequate regulatory mechanisms for
CPD provision.

Issues and constraints
I.  Absence of a framework to regulate CPD for TVET trainers
ii.  Inadequate mapping of CPD providers and programmes

2.3.7 Funding

TVET in Kenya is primarily funded through government allocations and supplemented by private
sector and social partner contributions. However, CPD provision to TVET trainers is hampered by
following issues and constraints:

Issues and constraints
i.  Insufficient funding for CPD
ii.  Lack of prioritization of CPD for TVET trainers in budget allocations

2.4 Policy formulation process

The National Policy on CPD for TVET trainers was developed under the leadership of the Ministry of
Education through a comprehensive, evidence-based and consultative process. This process engaged a
broad range of stakeholders, inclugding Ministries, Departments, and Agencies (MDAs), as well as
multilateral and bilateral development partners. The policy development was informed by a thorough
analysis of the current state of.CPD provision at global, regional and national levels. It also involved
an in-depth review of relevant,policy, legal and regulatory frameworks, alongside an assessment of
existing challenges, gaps‘and opportunities in CPD provision. The formulation process took place from
March 2024 to September 2025 and was facilitated by a Technical Working Group that employed
participatory and eonsultative approaches to engage key stakeholders across the education and labour
sector.

20



CHAPTER THREE
PRIORITY POLICY ACTIONS

3.0 Overview

This chapter provides the priority policy actions to be undertaken for effectively implementing CPD
for TVET trainers. It outlines the policy statements and strategies to be adopted.

3.1 Governance and management

The management of CPD for TVET trainers by different government entities and private institutions
under different sectors has resulted in uncoordinated delivery, limited collaboration and overlapping
efforts. This is compounded by underfunding, unequal opportunities and minimal employer
engagement. Establishing a unified and adequately supported system is crucial to effective governance,
management and implementation of CPD for TVET to ensure consistency, broaden access and foster
the continuous development of TVET trainers.

Policy statement
The government shall establish a coordinated and harmonized governance and management
mechanism to implement CPD effectively for TVET trainers.

Strategies

i.  Establish governance and management structures for CPD at national, ministerial and
institutional levels.
ii.  Establish mechanisms for involvement of employers and other stakeholders particularly in
CPD for TVET trainers.
iii.  Establish mechanism for reciprocal recognition of CPD from various CPD providers

3.2 Access and equity

Access to CPD for TVEF trainers remains limited due to insufficient funding and sponsorship, high
associated costs, the urban-centric nature of CPD delivery modes and weak linkages between industry
and academia, disproportionately affecting rural, marginalized, disadvantaged trainers, including those
with disabilities. Inadequate outreach efforts further reduce awareness and uptake of available CPD
opportunities.Lo foster@ fair, inclusive, gender responsive and accessible CPD environment, there is
need to priaritize equity, adoption of flexible delivery models and provision of targeted support, to
those fream'underrepresented groups.

Palicy statement
To'enhance access, equity and inclusivity in CPD provision, the Government shall adopt the following
strategies to ensure inclusive and equitable CPD opportunities for TVET trainers.

Strategies

I.  Promote equitable opportunities for TVET trainers to access CPD
ii.  Promote flexible and inclusive CPD delivery methods
iii.  Strengthen industry engagement in CPD to enhance industry attachment for trainers.
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iv.  Promote in-service training for Trainers
v.  Establish support systems for access to CPD.
vi.  Establish incentives for TVET trainers to engage in CPD
vii.  Promote provision of incentives for industry to jointly in CPD

3.3 Quality and relevance

Many CPD programmes for TVET trainers are delivered, with limited trainer consultation, weak
industry involvement and insufficient alignment with occupational standards. The_inadequate
recognition of the dual professionalism of TVET trainers combined with absence of clear.CPD
standardized provision guidelines, weak quality assurance mechanisms and absenCewof Integrated
systems for tracking CPD points undermines consistency, monitoring and long-term effectiveness. To
ensure quality, relevance and sustainability, CPD must be systematically structured, industry-informed
and embedded within performance management systems to enhance uptake.and professional value.

Policy statement

To enhance quality and relevance of CPD, the Government shall ‘adopt the"following strategies to
ensure that CPD for TVET trainers is responsive to professional.sneeds of FVET trainers alongside the
current and future labour market needs.

Strategies
i.  Establish mechanisms to provide responsive CPDto TVET trainers
ii.  Strengthen the capacity of CPD providers
iii.  Establish robust quality assurance mechanisms for CPD
iv.  Strengthen TVET institution-industry linkagesyforenhanced access to industry resources and expertise
in CPD provision

3.4 ICT integration and datasmanagement

ICT is vital for expanding access, flexibility and innovation in CPD for TVET trainers, enabling remote
learning, digital instruction and ‘assessments. However, poor infrastructure, low digital literacy and
weak system integrationshinder effective implementation. Enhancing ICT capacity and developing a
robust, integrated data systemrare key to delivering equitable and responsive CPD.

Policy statement

The government, shallvensure the integration of ICT and robust data management systems in the
provision of, CPD\ for TVET trainers. To achieve this, the government shall adopt the following
strategies:

Strategies

i.  Enhance provision of ICT infrastructure for CPD
ii.  Enhance the digitalization of CPD provision
iii.  Enhance digital competence of TVET trainers
iv.  Promote robust real-time data management for CPD provision.
v. Enhance the functionality and integration of TVET-MIS with other relevant information
systems for CPD provision
vi.  Promote utilization of real-time data analytics and sharing to inform CPD provision

22



3.5 Knowledge management

Policy statement
The government shall enhance knowledge management across all sectors to improve quality,
relevance and innovation in CPD provision.

Strategies

I.  Strengthen institutional mechanisms for knowledge management in all sectors
ii.  Promote and facilitate engagement in research amongst TVET trainers to enhance
professional practice, innovation and evidence based training.
iii.  Strengthen institutional frameworks and incentives to promote active partieipation'of TVET
trainers in research, knowledge creation and applied innovation.
iv.  Promote knowledge sharing for TVET trainers
v.  Enhance resource mobilization and funding for research and innovation for TVET trainers

3.6 Regulation and licensing

Effective regulation is critical to ensuring quality, relevance,.andvequitable access of CPD for TVET
trainers. Given the dual professional orientation of TVET trainers,and varied nature of CPD activities
and programs. Given the dual professional orientation of TVET trainers as both educators and industry
practitioners and varied nature of CPD activities and programs available, there is need for clear rules,
standards and oversight mechanisms to guide, control and “guide CPD to assure the consistency and
compliance of CPD delivery. Although various regulatory standards exist within the training sector and
have consequently been adopted by different CPDiproviders, significant gaps remain in the regulation
of CPD for TVET trainers, they include the alsence of a clear accreditation framework that recognizes
the dual roles of TVET trainers, weak enforcement mechanisms and fragmented oversight across
multiple regulatory bodies, limitedsecognition of CPD obtained through industry settings or foreign
institution, and the lack of a standardized system for categorizing, certifying, and validating CPD.

Policy statement
The government shall samplement the following strategies to strengthen the regulatory framework
governing CPD for TVETtrainers:

Strategies

i. Establish aregulatory framework on CPD for TVET trainers
ii. 4Establisha mechanism for accrediting CPD providers and programmes

3¢/ Funding

TVET in Kenya is primarily funded through government allocations. CPD or TVET trainers is funded
using resources from various d sources that include personal financing, internal TVET institutional
budgets, government allocations, development partner support, national government and international
or foreign government scholarships. Despite these] sources, financial resources for CPD are often
insufficient. Trainers frequently bear the financial burden themselves by covering CPD costs out of
their own earnings, resulting in low participation.
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Private sector contributions remain fragmented. Adequate, timely and well-coordinated funding is
essential to support meaningful, accessible, and sustained CPD for TVET trainers. There is a need for
the TVET Sub-sector to establish sustainable CPD funding mechanisms that draw from internal
budgets, government allocations, development partner support, and industry partnerships to ensure
equitable and continuous professional growth of all trainers and staff.

Policy statement
The Government shall implement the following strategies to ensure sustainable funding mechanisms

and funding models for CPD for TVET trainers.

Strategies

i.  Establish a funding framework for CPD Promote the establishment of funding approaches for
CPD for TVET trainers
ii.  Promote collaborations, linkages and partnerships for funding CPD for TVET trainers.
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CHAPTER FOUR
FRAMEWORK FOR IMPLEMENTING THE POLICY

4.0 Overview

This chapter presents the implementation framework for this policy. It outlines the coordination
mechanisms, governance structures, implementation matrix (amnnex..) indicating planned agtivities,
expected outputs, budgets, and the roles and responsibilities of stakeholders essential for executing the
planned activities.

4.1 Implementation of the policy

This policy's successful implementation will depend upon the effective collaboration.and synergies of
all the stakeholders and actors through a strengthened institutional and management arrangement. The
implementation of the policy will be led by the Ministry of Education te ensure achievement of the
objectives and planned activities. Policy implementation shall follew'a cress-sectoral approach; and
various stakeholders identified will facilitate the implementation,of the CPD within the existing legal
frameworks.

4.2  Coordination and administrationymechanism

The MokE shall establish and facilitate institutional @and management structure to coordinate and manage
the implementation of this policy. Since CPD_forsTVET trainers is multi-sectoral, the Ministry will
work closely with other ministries and departments whose mandate contributes to advancing CPD for
TVET trainers. These include the ministry inscharge of Labour and other line ministries and County
governments, and sectors. The coordinating structure will be established through committees at both
the national and institutional levels. At the national level, there shall be a National CPD Steering
Committee and the CPD National Coordination Unit, while at the institutional level, TVET
Implementation Committees shalkbe established. The principles of inclusivity and diversity shall apply
when constituting the committees. The coordination structure will be as depicted in figurel.
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Cabinet Secretary

Principal Secretary State Department afVoc!.ﬁmnl and Technical
Education

Figure 1: Implementation Framework Organogramme

The National CPD Steering Committee

The National CPD Steering Committee shall be the overarching governing body that will oversee the
implementation of CPD in TVET. The Committee will forge partnerships with County Governments,
MDAs, non-state actors and relevant stakeholders. It shall be under the stewardship of the Cabinet
Secretary.in charge of education and training.

The,Committee roles shall include:
i.  Provision of policy guidance and direction
ii.  Oversee implementation of quality CPD.
iii.  Promote cooperation between industry, TVET institutions and other stakeholders.
iv.  Mobilize resources for the sustainability of CPD.
v.  Promote and advocate for CPD.
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CPD National Coordination Unit

The unit shall be established under the State department for Technical and Vocational Training to
coordinate CPD. The CPD National Coordination Unit will comprise representatives from the Council
of Governors, MDAs, industry, development partners, Trainers’ unions and TVET institutions. The
unit will be accountable to the Principal Secretary in charge of TVET for the following responsibilities:
i.  Establish links between industry, CPD providers and the National CPD Steering Committee.

i.  Develop strategies for the implementation of CPD training.

iii.  Coordinate the capacity building for stakeholders responsible for CPD training implementation.

iv.  Enhance awareness and mobilize resources for CPD training.

v.  Monitor the implementation of CPD training.

vi.  Collaborate with MDAs, County Governments and other stakeholders.

TVET Institutions CPD Implementation Committees

TVET Institutions CPD Implementation Committees shall be established in every TVET institution.
The committee shall have the following responsibilities:
i.  Coordinate the implementation of CPD programmes’at the institutional level.
ii.  Monitor and report on the implementation of CPD.
iii.  Implement CPD guidelines.
iv.  Coordinate the implementation of CPD at the institutional level.

4.3 Institutional reformsto be/undertaken
The implementation of the policy will negessitate the following reforms:
i.  Establishment of a national €PD Steering Committee
ii.  Establishment of a ministeriallCPD committee
iii.  Establishment of TVEL. institutions' CPD committees
iv.  Provision for the establishment of a TVET trainers' association
v.  Promotion of the‘establishment of funding model for CPD for TVET trainers

4.4¢ Funding arrangement

The National Policy onsCPD for TVET Trainers shall be implemented by all key stakeholders. The
implementation of,National Policy on CPD for TVET Trainers will require financial resources from
the government and all stakeholders through government resource mobilization strategy. Resource
mobilization and provision for implementation of the policy rests with the State Departments and
relevant SAGAs under the Ministry of Education and the other TVET line ministries. Funds will be
mobilized from development partners and others stakeholders including Non-Governmental
Organizations (NGOs). The required funds will be requested through the budget preparation cycle
process. The initial financial expectation is estimated at KES 205 million.
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45  Legal provisions

The implementation of this policy is aligned to existing related legal legislations and applicable Acts
in line with the recommendations of the Presidential Working Party on Education Reforms (2023). The
policy seeks to provide direction on the provision of CPD for TVET Trainers.

4.6  Partnerships and linkages

The successful implementation of this Policy requires fostering linkages, partnerships, ‘and
collaborations among ministries, counties, departments, agencies, the private sector,“civil society
organizations, development partners, communities, and other stakeholders. Strengthening these
connections will enhance coordination mechanisms, support the execution of strategic nitiatives, and
establish strong ties with industry. In addition, this approach will boost reseurce mobilization efforts
to secure increased technical and financial support for advancing CPD pravision for TVET trainers.
To achieve this, the Ministry of Education, in collaboration with otheriministries, County governments,
departments, agencies, and relevant stakeholders, will:
i. Develop a partnerships and linkages strategy.

ii.  Organize and conduct awareness forums.

iii.  Facilitate the formation of relevant partnerships and‘linkages.

iv.  Mobilize additional resources through collaborative partnerships.

4.7 Communication

The effective implementation of this policy,depends on a comprehensive and well-coordinated
communication strategy that supports awareness creation. To streamline communication and ensure
successful policy uptake, the Ministry of Education, in partnership with other ministries, county
governments, departments, agenciesyand key stakeholders, will

i.  Develop and adopt-a,well*coordinated communication strategy.
ii.  Organize sensitization.forums to increase awareness, promote understanding of the Policy on
CPD for TVET trainers.
iii.  Produce and, disseminate publications and informational materials outlining the policy
provisions
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CHAPTER FIVE- MONITORING AND EVALUATION OF THE
POLICY

5.0 Overview

This chapter presents the approach to Monitoring, Evaluation, Reporting, and Learning (MERL) for
the implementation of the National Policy on CPD for TVET Trainers. It also guides future reviews
and updates to ensure the Policy remains responsive to professional training needs, institutional
priorities and evolving national and global trends in capacity development and the labour market:

5.1 Monitoring the implementation of the policy

Periodic monitoring and evaluation (M&E) will be undertaken to ensure that the'strategies outlined in
this policy are implemented effectively to achieve their intended outcomes#This will'help track CPD
progress, identify strengths and weaknesses in the implementation process, and=make evidence-based
improvement decisions. The CPD's M&E shall be based on internationally-accepted M&E benchmarks
and national M&E policies, standards, and norms.

The Ministry responsible for TVET shall establish a national framewark for monitoring and evaluating

the policy interventions. The State Department for TVET will lead and coordinate the monitoring of
CPD Policy implementation. Monitoring will be continuous with structured tools used to assess
compliance, coverage, participation, outcomes, fand quality of CPD interventions. Data will be
collected quarterly or semi-annually using a harmonized monitoring framework as per Annex 3.

Performance indicators under each thematictarea will be tracked to enhance implementation. The
proposed strategies will be mainstreamed in the TVET sector programs and activities. Emerging
inconsistencies in the implementation willsbe reviewed to support realization of the objectives. The
implementation matrix (Annex 2) will be monitored to measure attainment of expected outputs.

5.2 Evaluation
Evaluation will entail objective;evidence-based assessment of the the following aspects:
I.  Coordinatign, regulation and recognition of CPD for TVET trainers.

ii.  Access and inelusivity in participation of CPD by TVET trainers.

iii.  Effectiveness of CPD programs in meeting professional development goals (impact of CPD
activities on individual and organizational performance)

iv. "Relevance of CPD interventions to evolving institutional and sectoral needs

V.  Maintenance of an updated database on CPD provision.

vi.s, Resource mobilization and sustainability mechanisms for CPD provision.

Baseline, mid-term, and end-term evaluations will be conducted by the coordinating State Department
in collaboration with SDTVET. However, to ensure credibility and independence, evaluations may be
carried out in collaboration with external evaluators or third-party agencies. Evaluation results will
inform policy improvement, resource allocation, accountability mechanisms, and learning across
sectors.
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5.3  Reporting and learning
5.3.1 Reporting

Progress and findings from monitoring and evaluation activities will be documented and shared
regularly. Reporting will be structured to support transparency, institutional accountability and
continuous improvement. Reports will be disseminated through:

i.  Quarterly, Semi-annual and annual CPD implementation reports

i.  Inter-agency coordination meetings

iii.  Online platforms such as the websites of the coordinating agency and partner institutions
iv.  Stakeholder newsletters and forums

5.3.2 Learning

Learning from MERL processes will be harnessed to strengthen CPD policy.implementation, promote
adaptive management, and scale best practices. The coordinating State\Department, in partnership with
key stakeholders, will organize periodic learning events such as:
i.  Annual CPD learning forums
ii.  Policy review workshops
iii.  Communities of practice for CPD coordinators and implementers

5.4 Review of the CPD Policy

The government therefore shall establish a national framework for monitoring and evaluating the policy
interventions. This Policy shall be reviewed every 5 years or as when need arises to respond to:
I.  Amendments in overarchingslegahor policy frameworks
ii.  Global and regional professional standards
iii.  Sector-specific developments
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ANNEX 2: Policy implementation matrix
Table 2: Policy Implementation Matrix

Strategies | Activities Expected output key performance indicators | Time | Estim® | Fun™{"Responsibility
- ated %/ din
fram 4f"cost g
e (KSH."| sou
) rces
Lead | Support
Policy Goal/Objective: Establish a centrally coordinated and harmonized CPD framework for TVET trainers.
i.  Establish |e Develop and implement National |e National CPD policies and e National CPD policy frameworks 6mont | 10milli | GOK | MOE | MOE
governance CPD policy strategies developed. and strategy documents in existence | hs on (SDTVET)
and instruments/frameworks/ strategies |e CPD guidelines developed. and adopted. Public Service
management | e Develop and implement guidelines |® CPD management guidelines e National CPD policy strategy Commission
structures for | for CPD implementation. developed with roles and documents in existence and (PSC)
CPD at | e Develop and implement guidelines responsibilities of key adopted. . L
national, for management of CPD. stakeholders defined e Existence CPD implementation Line ministries
ministerial e Establish and operationalize CPD | e CPD management committees guidelines: County
and management committees at established and operationalized |e Numberoficommittees established governments
institutional national, ministerial and at national, ministerial and and operational TVET
levels. institutional levels institutional levels. e Minutes of committees established institutions
and operationalized available. Professional
bodies
TVET regulators
ii. Establish |e Develop guidelines for structured  |e Guidelines/Framework for e Existence of Guidelines/Framework | contin | 5 GOK | MOE | MOE
mechanisms CPD Participation structured CPD Participation / for structured CPD that includes uous million PSC
for the |e Integrate CPD Plans into HR e CPD Plans Integrated into,HR employee participation. Line ministries
involvement Processes. Processes o Number of TVET institutions that County
of employers e Undertake training needs analysis |e TNA report forTrainers have integrated CPD into HR governments
in for trainers Provide e Digital Platform'or Portal for processes. TVET institutions
implementing |e Digital Platform or Portal for CPD CPD TNA Access availed. e % of trainers who complete online
CPD for Access. e CPD programs:developed and annual CPD training needs
TVET e Develop CPD programs based on aligned,to training needs assessment surveys.
trainers. trainers training needs analysis éstablished imanalysis reports | Number of CPD programs
reports. ° developed based on trainer feedback
or needs analysis report.
o 9 of TVET trainers actively
participating in CPD activities
annually
iii. Establish a |e Develop and implement National e National or sector-wide CPD e Existence of a national or sector- 6 10 GOK | TVE | MOE
mechanism or sector-wide CPDfecagnition recognition framework wide CPD recognition frameworks month | million TA PSC
for framework. developed (Number of CPD recognition S
recognition of frameworks developed).
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CPD from |e Establish formal MoUs or e MoUs or agreements signed o Number of Memoranda of Ministry of
various CPD | agreements between CPD between CPD providers. Understanding (MoUs) signed Labour and
providers providers on approved CPD e Standardized criteria for CPD between CPD providers for mutual Social Protection
programs and recognition. program accreditation recognition. Line ministries
e Develop Standardized criteria for developed o Number of standardized criteria County
CPD program accreditation e Centralized CPD registry or developed. governments
e Establish a Centralized CPD database established and e Centralized CPD registry or TVET institutions
registry or database implemented database. Professional
e Train /build capacity of CPD e Training workshops for CPD o Number of CPD programs bodies
providers on recognition standards providers on recognition accredited under the recognition TVET regulators
e Establish a CPD recognition standards held mechanism. KSTVET
oversight committee or unit e Monitoring and evaluation o Number of training workshops held TVETA
reports on CPD recognition annually on the recognition and CDACC
outcomes standards.
e CPD recognition oversight e Implementation of a centralized
committee or unit established CPD registry or database
and operationalized e Minutes and reportssofithe CPD
recognition oversight committee or
unit.
o Number of TVET trainers
benefiting from recognized CPD
credit/points.
Policy Goal/Objective: Enhance equitable access and participation in CPD
i Promote |e Develop and implement Inclusive |e Inclusive policies and o/Number ofsinclusive policies being Contin | 10 GOK | MOE | MOE
equitable policies and frameworks in CPD frameworks developed and implemented. uous million PSC
opportunities provision. implemented o Number of various CPD modalities Line ministries
for TVET |e Provide diverse approaches and e Diverse and Accessible CRD adopted in the provision of CPD. County
trainers to | delivery methods through which Formats established and in use, |e Number beneficiaries of incentives governments
access CPD CPD can be acquired including e Financial support and of scholarships, subsidies, or TVET institutions
face-to-face workshops, online incentives such as including stipends towards CPD uptake. TVET
courses, webinars, and blended face-to-face warkshops;.online |e Number of trainers engaged in CPD Professional
learning, to accommodate different courses, webinars, and,blended through mentorship programs, peer bodies

learning preferences and
schedules.

o |dentify and provide and support
and incentives as need arises
through implementation of
financial assistance programs, such
as scholarships, subsidies, or
stipends.

e Establish and provide mentorship
and peer learning opportunities in
CPD.

e Integrate digital toals in CRD
Provide in-service training

learning, to"accommodate
different learning preferences
and_schedules provided to
trainersfor CPD.

e Mentorship programs and peer
learningrelationships
established to support trainers.

e Monitoring and Evaluation
Systems.

learning and communities of
practice.
e Integration of digital tools in CPD.

TVET regulator
National Council
for Persons with
Disabilities
(NCPWD)
National Gender
and Equality
Commission
(NGEC)

Higher Education
Loans Board
(HELB)
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programs and opportunities for
CPD.

ii. Promote |e Adopt diverse and accessible CPD |e Diverse and accessible CPD o Number of diverse delivery modes
flexible and delivery modes, for example use of formats provided by CPD adopted in delivery of CPD.
inclusive CPD | digital platforms. providers. o Number of TVET trainers engaging
delivery e Provide diverse and accessible e Supportive learning in in-service training programs and
methods CPD Formats. environments provided for opportunities granted study leave to
e Integration of Digital Tools trainers engaging in CPD undertake CPD.
e Provide supportive learning e In-service programs and
environments provided for opportunities, study leave
Trainers engaging in CPD opportunities for trainers to
e Provide in-service training engage in CPD.
programs and opportunities for
CPD.
iii.. e Establish an incentive system for | e Subsidized / waiver on e Total Number of CPD provider Contin | 6 GOK | MOE | MOE
Establish CPD e.g. waiver or subsidies on accreditation /registration fee accredited tertiary institutions uous million PSC
support registration accreditation and fro CPD providers. category offering formah,CPD. The National
systems  for | licensing fee for CPD providers. e Industry sector licensed to e Number of accredited CPD Treasury
access to CPD |e Strengthen industry engagement in provide CPD in trade/technical providers granted waivers. Line ministries
CPD by accrediting/licensing competencies. e Number ofdndustries County
industry to provide CPD in e Scholarships provided to licensed/accredited to provide CPD governments
trade/technical competencies. trainers who access CPD o Number of trainers granted TVET institutions
e Provide scholarships to trainers opportunities. scholarships to access/engage in TVETA
who access CPD opportunities. e study leave granted to trainers CPDx
e Grant study leave to trainers to who access CPD opportunities. | e Number of trainers granted study
trainers who access CPD leave to access/engage in CPD.
opportunities
Policy Goal/Objective: Enhance the quality assurance and relevance of CPD provision
I. Establish e Develop standards for e Standards for implementation | Number of CPD standards Contin | 20 GOK | TVE | MOE
mechanisms implementation of CPD for TVET of CPD for TVET Trainers developed or revised. uous million TA PSC
to provide Trainers. developed. e Survey reports highlighting gaps in Line ministries
responsive e Undertake surveys to establish e Surveys to establish training trainer competencies/training needs. County
CPDto TVET | gaps in trainer competencies needs for/TVET trainers o Number of CPD programs updated governments
trainers (training needs for TVET trainers). undertaken. or developed annually based on TVET institutions

Develop tailored CPD programs
aligned with industry needs.

Organize and hold forums to bring

together industry and TVET
stakeholders for consultations or
partnerships to form orn review
CPD content.

Undertake trainers’ satisfaction
survey.

Revise CPD content based on
stakeholders including trainer

feedback and as when need arises.

e Tailored CPD programs
aligned withtindustry needs
developed.

e Stakeholder consultation
workshops informing CPD
content held.

o Continuous feedback and
improvement loops

e Improved Trainer Motivation
and Engagement

e Trainers satisfaction survey

undertaken - Report on Trainer

labor market and industry feedback.

o Number of industry and stakeholder
consultations forums held informing
CPD content.

e Frequency of CPD content revisions
based on trainer feedback.

e Percentage of trainers reporting
satisfaction with CPD programs,
content and mode of
implementation.

TVETA
Professional
bodies

TVET regulator
NCPWD
NGEC

FKE

COTU
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e Trainers engage in formal CPD
programs.

e Trainers engage in non-formal
CPD programs/activities.

motivation and satisfaction
survey

CPD content revisions based
on stakeholders including
trainer feedback.

o Number of trainers receiving
certification or formal recognition
after completing CPD activities.

o Number of trainers receiving
certification or formal recognition
for successfully engaging non
formal CPD activities.

ii. Strengthen | e Conduct training /capacity building |e Training /capacity building e Number of capacity-building Contin/| 50 GOK | TVE | CPD providers
the capacity workshops for CPD providers. workshops for CPD providers workshops or trainings from CPD uous million TA MOE
of CPD e Hold collaboration and networking conducted. providers conducted annually. Line ministries
providers forums for CPD providers and key CPD standards developed, e Number of networking forums Universities
stakeholders adopted and implemented. held annually. TVET institutions
e Develop and implement e Infrastructure and Resources e 9% or number of CPD providers TVETA
standardized CPD delivery upgraded implementing CPD standards. Professional
guidelines /frameworks. e Standardized CPD delivery e CPD delivery guidelinesd bodies
e Upgrade infrastructure and guidelines developed. frameworks in existence;and
resources of CPD providers. e Infrastructure and resources of adopted/in use.
e Regular monitoring of CPD CPD providers upgraded. e Auvailability and increasein
implementation e Monitoring of CPD utilization ofsmodern upgraded
implementation enhanced. facilities (infrastructure;
technology, equipment ICT
infrastructure).
o M&E report on CPD activities
iii. Establish  |e Define minimum standards for e Standards for CPD for CPD o [Documented.Quality Assurance Contin | 10 GOK | TVE | MOE
robust quality CPD design, delivery and design, delivery and procedures and standards for CPD uous million TA PSC
assurance assessment. assessment. for TVET trainers. Line ministries
mechanisms  |e Establish an approval accreditation developed/defined. . e Percentage of CPD providers County
for CPD system for CPD providers and e Approval/accreditation system adopting the established QA governments
programs. for CPD providers and procedures and standards for CPD TVET institutions
e Develop and disseminate CPD programs established. for TVET trainers. TVETA
quality assurance guidelines, e Quality Assurance guidelines, |e Number of QA guidelines, manuals, Professional
manuals or frameworks manuals, or frameworks or frameworks developed and bodies
e Maintain an updated registry of developed: disseminated. TVET regulator
accredited CPD providers and e Updated registry ofaccredited |e Updated registry of accredited CPD
trainers. CPD providers and trainers providers and trainers. NCPWD
e Set up regular monitoring maintained. e Monitoring reports. NGEC
schedule, tools e.g, checklist, e Regular monitoring of CPD e % of CPD activities aligned with FKE
score cards to track implementation undertaken professional standards COTU
implementation of CPD using approved standard tools. |e accreditation system
° e % of CPD provider/programs
accredited and adopting the
established QA policies and
procedures
iv. Strengthen |e Establish collaboration between e MoU or collaboration o Number of industry partnerships Contin | 5 GOK | MOE | MOE
TVET TVET institutions and industry. agreements on CPD established/formed (e.g., MOUs, uous million PSC

institution-
industry

Industry-Informed CPD
curriculum and content

collaborations, advisory boards).

Line ministries
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linkages for  |® Ensure Industry representation on |e Access to industry resources ® Frequency of industry-institution County
enhanced curriculum or CPD content and expertise. meetings or forums (e.g., quarterly governments
access to development committees. e for TVET trainers. collaboration reviews) TVET institutions
industry e CPD providers, TVET e Increased opportunities for e Industry representation on TVETA
resources and institutions, employers and industry practical/industry curriculum or CPD content Professional
expertise in industry, jointly develop training for TVET trainers development committees bodies
CPD curricular content for CPD e Jointly developed CPD e Percentage of CPD programs co- TVET regulator
provision programs. programs. developed with industry. NCPWD
e CPD providers, TVET e Regular industry feedback e Number or % of trainers accessing NGEC
institutions, employers and mechanisms. industry resources and expertise fro FKE
industry, jointly deliver CPD CPD. COTU
programs.
i. Establish an |e Provide waivers or subsidies on e % of CPD providers 0 contin MOE
incentive registration accreditation and benefitting from waivers. ous Line ministries
system for licensing fee for CPD providers County
CPD particularly industries that provide governments
providers. CPD opportunities. TVET institutions
TVETA
Professional
bodies.
TVET regulators
Policy Goal/Objective: Promote effective integration of ICT in the design, delivery and monitoring of CPD
e Provision of adequate ICT e Adequate ICT infrastructure e Number of government CPD Contin | 20 GOK | MOE | MOE
i. . enhance infrastructure for CPD provided. training venues equipped with uous million Line ministries
the provision implementation. e |ICT Integrated in CPD functional ICT infrastructure County
of ICT implementation. systems (LMS, servers, network). governments
infrastructure TVET institutions
to support TVETA
CPD Ministry of ICT
ICT
ii. Promote e Adopt digital technologies (e.g. e- |e CPD implementation and e Digital CPD platforms developed / Contin | 5 GOK | MOE | MOE
the learning platforms, online CPD management digitalized, adopted uous million Line ministries
digitalization tracking systems, Al-driven leading toefimproved o Number of digital CPD modules County
of CPD for personalization) in the accessibility and flexibility of developed/aligned with national governments
trainers implementation, delivery, access, CPD. standards or competency TVET institutions
TVET. management of CPD. e CPD programs hosted on e- frameworks. TVETA
e Integrate ICT in CPD learning platforms o Number of accessible CPD Professional
iii. Enhance implementation and data e Trainers(Trained in digital programs hosted on e-learning bodies
the management. Competencies platforms (e.g., LMS, MOOC:s). TVET regulator
acquisition of e Host CPD programs on e-learning |e Digital Learning Materials e Percentage of CPD programs
digital skills platforms developed delivered using ICT-based delivery
by TVET e Train / build the capacity'of TVET [e Effective use of Learning methods. Ministry of ICT
trainers trainers on Digital skillsrand'in Management Systems (LMS). | e Number or percentage of trainers

digitization and use of digital
platforms

o

trained to use digital tools..
Percentage of trainers actively
participating in online professional
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e Development of Digital Learning
Materials.

o Use/adoption of digital Learning
Management systems by trainers
engaging in CPD -Trainers actively
participating in online professional
learning forums, (e.g., use
webinars).

learning communities (e.g., forums,
webinars).

iv. Promote
robust data
management
for CPD for
TVET
trainers

e Develop an integrated data
management framework to monitor
and support CPD implementation
for TVET trainers.

e Integrate the TVET MIS with other
key TVET training and labour
market information systems.

e establish a schedule for regular
data collection, analysis.

e Strengthen data utilization
mechanisms to support evidence-
based CPD planning for TVET

trainers.

e Integrated data management
framework to monitor and
support CPD developed.

e TVET MIS integrated with
other key TVET training and
labour market information
systems.

e Centralized Digital CPD
records data system established
and adopted.

e Schedule for regular data
collection, analysis developed
and adopted.

e Guidelines and mechanisms for
utilization of data to support
evidence-based CPD planning

developed and adopted.

e Digitally Centralized and trackable
CPD records

o Number of institutions actively
using the centralized CPD data
system.

e Number of reports generated from
centralized CPD data system per
year.

Functional online platform that
links TVET MIS with other key
TVET training'and\labour market
information’and CPDrinformation
e L abour market data accessible via
TVET MIS dashboard.
e % of TVET institutions using
integrated, system features

12 5 GOK | MOE
month | million
S

MOE

PSC

Line ministries
County
governments
TVET institutions
TVETA

Ministry of ICT

Policy Goal/Objective: Strengthen knowledge managementin TVET CPD for TVET trainers to improve the quality and relevance of CPD for TVET
trainers
i. Strengthen @ Develop and adopt knowledge e Knowledge sharing e Formal knowledge-sharing policy or | contin | 4 MOE
institutional management policy or strategy for strategies/system far TVET strategy in place. ous million PSC
mechanisms TVET subsectors. institutions developediand e Number of institutions whose staff ar| Line ministries
for e Train/build capacity trainers and adopted. trained in knowledge management. County
knowledge TVET institutional staff in e TVET institutionalstafffand | Number of institutions with functiong governments
management knowledge management. trainerssrained in knowledge knowledge management units with TVET institutions
inall sectors @ TVET institutions establish management. knowledge management champions TVETA
functional knowledge management assigned to units. Ministry of ICT
units and knowledge management ® % of trainers’ capacity-build/trained
champions assigned to units. in knowledge management and
sharing.
ii. Promote e TVET institutions establish e Structured knowledge -sharing [ Formal knowledge-sharing policy or | Contin | 5 GOK | MOE | MOE
knowledge structured knowledge -shafing strategies/systems in place. strategy in place. uous million Line ministries
sharing for strategies/systems. e Knowledge sharing meetings, | Functional structured knowledge - County
TVET e Organize and hold knowledge workshops, seminars, fairs and sharing systems for TVET institution governments
trainers sharing forums for TVET trainers. exhibitions held. in existence/in place TVET institutions

e Create a centralized digital
knowledge repository (e.g LMS,

o 9% of TVET trainers participating in
knowledge-sharing activities

Public academia
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SharePoint, moodle) to support e Centralized central Digital e Number of knowledge-sharing events Public research
CPD. knowledge repository conducted (e.g., workshops, webinarg institutes
e Use collaborative digital tools for developed. communities of practice initiatives) Professional
knowledge exchange. e Communities of practice o Number of peer mentoring or bodies
e Institutionalize communities of mentorship and coaching coaching relationships formed TVET regulator
practice activities, mentorship and initiatives, established, e Number of institutions officially
coaching initiatives for TVET conducted for TVET trainers. adopting open-source knowledge Ministry of ICT
trainers. e Job rotations and secondments repositories systems. ICT Authority
e Trainers engage in job rotations undertaken by trainers. e Number of resources uploaded to Communications
and secondments to industry. e Knowledge sharing digital the repository. Authority
e Adopt use of knowledge sharing tools /platforms for knowledge KSTVET
digital tools /platforms for exchange adopted.
knowledge exchange. e Open-source knowledge
® TVET institutions develop and repositories developed adopted
adopt open-source knowledge and in use
repositories.
iii. Strengthen |e Develop/establish and implement  |e Institutional research policies  |® Number of TVET institutionswith  [Continu |5 GOK | MOE | MOE
institutional institutional research policies and and guidelines for TVET developed and operationalized ous Million Line ministries
frameworks guidelines for TVET institutions. institutions developed and research policies and strategies. contin County
to promote e Establish research and innovation implemented. o Number ofTVET institutions with uous governments
active units or committees within TVET  |e Innovation units or committees functionakresearch,and innovation TVET institutions
participation institutions. established within TVET units. Professional
of TVET ® stablish research units and institutions. e Number or %of TVET trainers bodies
trainers in innovation hubs in TVET institutione TVET trainers trained in trained inuresearch methodology, TVET regulator
research, e Train TVET trainers in research research methodology, publication and innovations.
knowledge methodology, publication and publication and innovations. o “Number of research projects funded Public academia
creation and innovations e Increase in the number of and completed by TVET trainers Public research
applied e Establish a dedicated research TVET trainers participating in annually. institutes
innovation. fund, grants, incentives to TVET research initiatives. e Number of TVET trainers engaged in
trainers. e Memoranda of Understanding at least one research initiatives
e Facilitate platforms (e.g. research (MoUs) signed for research annually.
conferences, journals, digital collaboration in‘research. e Number of TVET trainer research
repositories) for dissemination of outputs/papers disseminated or
research findings published
e Engage in collaborative research e Number of research grants, incentives
projects with industry or academia. or fellowships awarded.
e Number of Memoranda of
Understanding (MoUs) signed for
research collaboration.
e Number of collaborative projects
initiated
Policy Goal/Objective: Establish a regulatory framework for CPD for TVET trainers
i e Establishing clear standards and e Standards and mechanisms for e Existence of a formal CPD 6 5 GOK | TVE | MOE
mechanisms for accreditingtCPD accrediting CPD providers and accreditation framework and month | million TA PSC
Establish a providers and programmes. programmes guidelines. S The National
mechanism Treasury
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for e Develop and adopt CPD established/developed and o Functional CPD Accreditation body Line ministries
accrediting accreditation Framework and adopted. established and actively accrediting County
CPD Guidelines e Accreditation Framework and CPD programmes and providers. governments
providers and |e Establish CPD Accreditation body. Guidelines developed and e Existence of Approved Guidelines TVET
programmes |e Develop guidelines for recognition adopted for recognition of CPD for TVET institutions
of CPD for TVET trainers e CPD Accreditation body trainers’ documents for TVET TVETA
e Establish a harmonized established and operationalized trainers. Professional
Recognition and Certification ® Guidelines on recognition of e A nationally harmonized CPD bodies
System for CPD . CPD for TVET trainers Recognition, Accreditation and TVET regulator
e Develop CPD accreditation and developed. Certification System(s) for TVET
review Tools. ® Harmonized Recognition, trainers developed, validated, and
e Integration CPD into core human Accreditation and Certification adopted by all TVET regulatory
resource and professional System(s) for CPD for TVET bodies and institutions and key
development processes such as trainers established. stakeholders.
trainer licensing, performance e Integration CPD into core e Functional national CPD programme
appraisal, and career progression human resource and database or registry developedand
e Establish/develop a CPD professional development regularly updated.
Programme Database or Registry processes such as trainer o Number of standardized CRD
licensing, performance accreditation and review tools
appraisal, and career developed and validatedsfor use.
progression e Accreditation andiReview Tools
® CPD Programme Database or available.
Registry established e CPD integration into core human
® Accreditation and Review resource and professional
Tools developed. development processes.
ii. Establisha |e Develop compliance guidelines e Compliance guidelines and o Number of TVET institutions 6 5 GOK | TVE | MOE
compliance and monitoring tools for CPD monitoring tools for CPD complying with CPD compliance month | million TA PSC
and implementation. developed and disseminated. guidelines and monitoring tools. S Line ministries
monitoring e Conduct regular compliance audits |e Compliance audit reparts and e Number of CPD compliance audits County
framework on and monitoring visits to TVET monitoring findings‘ean CPD conducted in TVET institutions governments
CPD for institutions. implementation.produced. annually. TVET institutions
TVET e Establishment of a designated o A designated TVETutrainers e Existence of a functional designated TVETA/
trainers TVET trainers ‘CPD enforcement CPD enforeement.body CPD enforcement body. Professional
body or authority. established. ® Functional CPD qua“ty assurance bodies
e Establish Quality Assurance and | @ Quality Asstirancé’and and monitoring system established TVET regulator
Monitoring Systems for CPD Monitofing Systems and applied across accredited CPD
provision established. providers
Policy Goal/Objective: Establish mechanisms for sustainable resource mobilization for CPD provision
i. Mainstream | e Integrate CPD funding into e, CPD funding integrated into | e % of TVET institutions with active, | 12 20 GOK | MOE | MOE
CPD budgets of ministries and TVET budgets of ministries and funded CPD budgets/ plans month | million PSC
financing into institutions. TVET institutions o Number of TVET institutions S Line ministries
National and e Establish mechanisms for e TVET institutions mobilize supporting/financing CPD from The National
TVET funding CPD for FVET trainers resources from various Income generating activities , Treasury
institutional e Enhance institutional resqurce sources to supplement e Proportion of TVET institutions County
budgets mobilization to support CPD for government support. with active, funded CPD budgets/ governments

TVET trainers.

plans

TVET institutions

42




Develop CPD “funding model
for CPD for TVET trainers

e Percentage of allocated CPD funds
used annually

e Amount and proportion of CPD
funding from non-government
sources.

TVETA/
Professional
bodies

TVET regulator
Private Sector
NGO

Scholaship
providers
Policy Goal/Objective: Strengthen institutional capacity, partnerships and collaborations with relevant stakeholders in CPD provision
ii. Establish e Identify and engage potential e List of mapped and engaged | ¢ Number of CPD partners formally |.Contin | 5 GO MOE | MOE
Partnership partners (e.g., industry, CPD partners engaged through consultative uous K PSC
collaboration, academia, NGOs, professional e Formalized /signed meetings or forums. Line ministries
linkages and bodies) for CPD delivery. partnership agreements or e Number of signed partnership The National
to support e Develop and sign MoUs or MoUs for CPD provision agreements supporting CPD Treasury
CPD partnership agreements with e Jointly designed and implementation County
provision for selected stakeholders. delivered CPD Programs e Number of formal/signed governments
TVET e Jointly design and deliver CPD e Industry-Linked Learning collaboration agreements (MoWs, TVET institutions
trainers Programs Opportunities contracts, consortia) established NCPWD
e Industry-Linked Learning for CPD NGEC
Opportunities o Number of CRD programs or Private sector
modules:co-developed and/or
delivered with partners
Total 205
million
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ANNEX 3:

Monitoring and evaluation matrix

Table 3: Monitoring and Evaluation Matrix

Indicator(s)

Baseline

Target(s)

Source of data

Frequency

Mid Term

End
Term

Goal/Objective 1

Establish centrally coordinated and harmonized CPD framework for coordinatio

n, regulation and recognition

of CPD for TVET trainers

Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Percentage of TVET institutions aligned to the national CPD | 0 95% 100% Annually
framework
Outcome 2 Number of CPD programmes accredited/approved annually | To be established | 35 50 Annually
Outcome 3 Number of accredited CPD providers approved annually 1 5 15 Annually
Outcome 4 Percentage of TVET trainers participating in CPD programs [To be established | 50 100 Bi-annually
and activities recognized by national CPD framework
Outcome 5 Percentage of TVET institutions aligned to the national CPD [To be established | 90% 100% Bi-annually
framework.
Goal/Objective 2: Enhance equitable access and participation into CPD opportunities particularly for trainers in marginalized and underserved regions
Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Percentage of TVET trainers from marginalized and To be established (80% 50% Bi-annually
underserved regions participating in CPD programmes
Outcome 2 Number of CPD programmes delivered through flexible and  [To be established 50% 50% Bi-annually
inclusive modalities (e.g. online, blended, mobile training)
Outcome 3 Proportion/percentage of female trainers participating in CPD [To be established 50% 100% Bi-annually
Outcome 4 Proportion of trainers with disability participating in CPD To be established Bi-annually
Goal/Objective 3 | Enhance the quality assurance and relevance of CPD provision
Outcomel Percentage of CPD programmes aligned with national quality [To be established | 95% 100%
standards and competency frameworks
Outcome? Number of CPD providers accredited annually through quality| 1 5 15 Annually
assurance mechanisms
Outcome 3 Frequency of monitoring, evaluation and audits reports on To be established 80% Bi-annually
CPD programme delivery and outcomes
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Outcome 4 Percentage of CPD trainer participants reporting satisfaction [To be established 85% Trainer Annually
with content relevance and delivery (Trainer satisfaction rate satisfaction
with the relevance, quality and delivery of CPD) survey feedback
Goal/Objective 4 | Promote effective integration of ICT in the design, delivery and monitoring of CPD
Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Percentage of CPD programmes incorporating ICT based To be established | 70% 100% Annually
delivery methods (e.g. e- learning, blended learning)
Outcome 2 Number of trainers accessing CPD through digital platforms | To be established| 5,000 10,000 Annually
or online learning management systems
Outcome 3 Percentage of CPD monitoring and reporting processes To be established | 50% 80% Annually
conducted through ICT enabled tools.
Outcome 4 Number of ICT tools or platforms developed or adopted for | To be established Annually
CPD design, delivery and monitoring.
Goal/Objective 5 | Strengthen knowledge management in TVET CPD for TVET trainers to improve the quality and relevance of CPD for TVET trainers
Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Number of CPD related knowledge products developed. To be established | 5 10 Annually
documented and disseminated annually.
Outcome 2 Functionality and usage rate of centralized knowledge None 80% 100% Quarterly
management system or digital repository.
Outcome 3 Number of knowledge sharing forums or per learning events | To be established | 2 4 Annually
conducted annually for CPD stakeholders
Outcome 4 Number of CPD providers accredited and monitored in line | To be established Annually
with the regulatory framework
Number of CPD providers monitored in line with the To be established
regulatory framework
Establishment and functionality of national CPD oversight None 100% Annually
body or regulatory unit
Goal/Objective 6 | Establish a regulatory framework for CPD for TVET trainers
Outcome 1 Existence of a national CPD regulatory framework None 1 1
Outcome 2 Number of guidelines, standards and procedures developed to | None 5 5 Annually
support implementation of CPD framework
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Outcome 3 Number of regulatory bodies involved in oversighting CPD To be established
for TVET trainers
Goal/Objective 7 | Establish and maintain an updated database of CPD provision
Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Functionality and usage of a national CPD registry/database | None 80% 100% Bi-annually
for TVET trainers
Outcome 2 Number of accredited CPD providers registered in the national| None 20 Quarterly
CPD provider database
Outcome 3 Frequency of database updates and maintenance — Quarterly | To be established Quarterly
updates
Outcome 4 Number of users accessing and utilizing the database To be established Quarterly
Outcome 5 Percentage of CPD activities recorded with complete metadata|None Quarterly
Goal/Objective 8 | Strengthen institutional capacity, partnerships and collaborations with relevant stakeholders in CPD provision
Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Number of TVET institutions with functional CPD To be established Quarterly
committees/units
Outcome 2 Number of formal partnerships or MoUs the government To be established Annually
(including institutions) has signed with key CPD stakeholders
e.g. CPD providers, industry, professional bodies to support
CPD
Outcome 3 Frequency or Number of joint CPD initiatives or activities To be established Annually
conducted (implemented) with stakeholders
Goal/Objective | Establish mechanisms for sustainable resource mobilization for CPD provision
Outcome 1 Percentage of CPD budget financed through diversified To be established Annually
sources other than government funding.
Outcome 2 Number of formal partnerships or funding agreements To be established Annually
established/secured for CPD provision by TVET institutions
and or government
Outcome 3 Annual percentage increase in allocated or mobilized CPD To be established Annually
funding.
Outcome 4 Existence and functionality of a CPD resource mobilization To be established Annually
mechanisms /strategy/funding model
Goal/Objective 9 | Promote the quality, relevance and responsiveness of TVET delivery, by strengthening the capacity of TVET trainers
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Indicator(s) Baseline Target(s) Source of data | Frequency
Mid Term End
Term
Outcome 1 Percentage of TVET trainers trained in Competency-Based  [To be established | 99% 100% Annually
Education and Training (CBET) approaches across all public
and Private TVET institutions
Outcome 2 Number of industry-linked (co-designed CPD programmes  [To be established Annually
and delivered /implemented in collaboration with industry
annually Bottom of Form
Outcome 3 Percentage of TVET graduates rated as competent by industry [To be established | 99% 100% Annually
stakeholders in tracer studies conducted biannually.
Outcome 4 Percentage increase in use of modern instructional To be established Annually
technologies (e.g. use of digital tools) and learner-centred
methods by trainers
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